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I. Executive Summary 

 

The University Core of Common Studies (UCCS) consists of 36 credits required of 

undergraduates at Marquette University across the eight colleges offering undergraduate 

degrees. Instituted in 2003, the UCCS is divided into nine knowledge areas: rhetoric, 

mathematical reasoning, science and nature, literature/performing arts, histories of 

cultures and societies, individual and social behavior, human nature and ethics, theology, 

and diverse cultures (see Appendix 1: UCCS timeline graphic). Students fulfill the UCCS 

requirements by taking 11-12 courses, which constitute approximately 26-28 % of the 

courses required to fulfill undergraduate degree requirements.  

 

Marquette University devotes significant resources and labor to the UCCS. Between Fall 

2009 and Fall 2013, UCCS courses constituted 14.8% of the total undergraduate courses 

taught during Fall and Spring semesters at Marquette University (see Appendix 2: "Core 

Courses As a Percentage of Total Undergraduate Courses"). In Fall 2013, UCCS courses 

constituted approximately 31% of undergraduate organized class sections. 

 

The three areas of strategic foci for the 2014 self-study are as follows: 

1. Assessment: developing a plan that is comprehensive, rigorous, sustainable, and 

actionable; 

2. Integration: developing more intentional connections among courses that 

constitute the UCCS and between the UCCS and coursework taken to fulfill a 

disciplinary major; 

3. Revision: developing a process for potentially revising the UCCS in light of 

enrollment data, input from key stakeholders, trends in higher education, and 

recommendations of external reviewers and the program review committee. 

 

The process of review that led to the identification of these three strategic foci is detailed 

in the UCCS Pre-Program Review Plan (Appendix 3). The plan involved engaging a 

broad range of constituencies including current undergraduate students, alumni, faculty, 

administrators, and the Jesuit community. 

 

This report will identify a number of recommended action steps; however, in the interests 

of coordination with University strategic priorities and the importance of engaging 

students and faculty throughout the process, members of the CCRC recommend that the 

primary action step undertaken as a result of program review should be the formation of 

an evaluation and revision process for the UCCS itself. This process should be initiated 

by the Provost and/or President, who would provide a specific written charge and 

timeline to ensure a fair, transparent, and broadly consultative process. 

 

Any review process would need to take into account five structural elements of the 

UCCS: 

1. Labor: the UCCS is overseen by a faculty director, who receives a stipend and 

course release corresponding to a half-time administrative appointment. Assisting 

the director are the members of the CCRC. Committee membership is drawn from 

each of the eight undergraduate colleges, departments that play a majority role in 
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delivering one or more of the knowledge areas, and a student representative. 

Members cycle on and off the committee, generally on three-year terms.  

2. Report structure: the Director of the UCCS reports to the Vice Provost for 

Undergraduate Programs and Teaching. The CCRC reports to the University 

Board of Undergraduate Studies and the University Academic Senate. Any 

significant curricular revision would require their endorsement. 

3. Existing enrollment patterns. While there are approximately 150 approved courses 

for one or more of the nine knowledge areas of the UCCS, the majority of 

students take a relatively small number of these courses. For 10 of the 12 course 

requirements associated with the UCCS, at least 66% of students take one of only 

four courses. For the other two knowledge areas—Literature/Performing Arts and 

the second-level theology requirement—75% and 97% of undergraduates 

respectively fulfilled their requirement by taking a course from a single 

department. Four of the 12 course requirements are mandated for all students 

(ENGL 1001, PHIL 1001 and 2310, THEO 1001); for two other course 

requirements (Histories of Cultures and Societies and the second Theology), 95% 

of students fulfill the requirement through courses offered by a single department 

(History and Theology respectively). The breakdown is as follows: 

 

 UCCS course requirement Percentage of students 

1 Rhetoric 1 100% in one course 

2 Rhetoric 2 84% in one course 

3 Mathematical Reasoning 77% in three courses 

4 Histories of Cultures and 

Societies 

78% in three courses 

5 Individual and Social 

Behavior 

76% in three courses 

6 Science and Nature 67% in four courses 

7 Literature/Performing Arts 51% in four courses 

8 Diverse Cultures 66% in four courses 

9 Human Nature and Ethics 1 100% in one course 

10 Human Nature and Ethics 2 100% in one course 

11 Theology 1 100% in one course 

12 Theology 2 44% in four courses 

(See Appendix 9: UCCS Program Review Summary (OIRA))) 

 

In other words, undergraduates have a higher degree of "common experience" of 

the UCCS than would be suggested by the lists of approved courses on the UCCS 

website.  

4. While all courses approved for the UCCS theoretically are open to all 

undergraduates, many college curricula require students to fulfill knowledge area 

requirements with specific courses. Thus, students within a particular 

undergraduate college are likely to experience an even higher degree of 

commonality in their experience of the UCCS. Any revision process to the UCCS 

would need to account for these college-specific requirements. 



U C C S  s e l f - s t u d y  | 5 

 

5. Under the existing system, the CCRC approves courses to fulfill one of the 

knowledge areas. Individual colleges, however, determine how courses from other 

institutions or study abroad transfer and handle waiver requests. 

 

Recommendations for the three areas of strategic focus can be found in Section V of this 

report. Members of the CCRC feel strongly that developing a more integrated University 

Core of Common Studies should be a priority (strategic focus 2). The various models of 

integration proposed in this study offer opportunities for delivering an undergraduate 

education consistent with best practices identified by national organizations such as the 

American Association of Colleges and Universities. Implementing such proposals would 

also increase the distinctiveness of the educational experience at Marquette relative to 

peer and aspirational institutions. 

 

II. Results of Previous Reviews 

 

Since its implementation in Fall 2003, the UCCS has not undergone a formal review 

process. The UCCS has been reviewed as part of the reaccreditation of Marquette 

University by the Higher Learning Commission. 

 

The 2004 reaccreditation report expressed concern about the absence of an assessment 

plan for the UCCS, a concern that was referenced in the 2009 Commission-mandated 

focused site visit: "The Team did not find a plan for assessing the impact of the core" 

("Assurance Section: Report of the Focused Visit" 7). The 2009 site visit team perceived 

significant improvement, specifically with respect to a shift in assessment: "The team 

concludes MU no longer relies on course-based evaluations to assess the effectiveness of 

the core" ("Assurance Section" 9).  

 

The 2014 HLC report expressed broad satisfaction with both the design and assessment 

of the UCCS: "University Core of Common Studies (UCCS) documents show that 

Marquette offers a wide range of courses guided by an Ignatian perspective to meet the 

general education needs of its students. The UCCS Review Committee has a well-

developed and ongoing plan to review each of the nine core knowledge areas once every 

four years. The undergraduate academic programs provide an appropriate blend of 

general education requirements, major requirements, and electives." (See "Excerpts 

related to the UCCS drawn from the 2013 HLC report on the Marquette University"; 

quotation taken from page 22 of full report). 

 

III. Overview of the Unit and Programs 

 

1. Strategic Priorities and Goals 

 

a. Unit mission, purpose, strategic priorities, and goals 

 

Mission: the mission of the UCCS has two primary sources: the traditions of Jesuit 

education and the Marquette University mission statement. Implemented in Fall 2003, the 

UCCS was designed to serve all students across the eight undergraduate colleges at 
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Marquette University. The 2002 Preamble to the Core of Common Studies describes the 

heart of a Jesuit education in the following terms: "the development of an integrated 

vision of humanity and of the world entrusted to us by a gracious God" (Source: 2002 

Preamble to the Core of Common Studies). Links to key documents from the Ratio 

Studiorum to relevant papal encyclicals and more recent addresses given by Superiors 

General of the Society of Jesus can be found in Appendix 5: Key influences on the 

UCCS. 

 

Purpose: the purpose of the UCCS is to provide a curricular basis for the University 

mission. Beyond any service and other co-curricular activities in which students may 

participate while at Marquette University, the UCCS provides the formal academic space 

for students to develop disciplinary knowledges in light of broader questions of their 

responsibilities to themselves, other human beings, and the world in which we live.  

 

Thus, the nine knowledge areas that compose the UCCS were designed to have two 

distinct though interrelated goals:  

1. to provide students with the foundational academic skills and knowledges they 

need to succeed in their disciplinary coursework and postgraduate careers; 

2. to help students to develop a more sophisticated understanding of themselves as 

global citizens informed by the traditions of Jesuit education. 

 

The specific rationales for the various knowledge areas and their relationships are 

detailed in the 2002 Report of the Core Curriculum Committee. Taken together, the 

knowledge areas constitute a 21st century education committed to training what Superior 

General Father Pedro Arrupe described as "men [and women] for others." 

 

Strategic priorities: The committee charged with the formation of the UCCS identified 

strategic priorities for the UCCS in light of more recent shifts in Jesuit education and the 

strategic goal of making Marquette University a nationally and internationally recognized 

research University. These priorities include: 

1. to provide assurance to students, parents, and national accreditation bodies that 

students are achieving explicitly stated and measured learning outcomes; 

2. to serve the college-specific accreditation needs of the undergraduate colleges at 

Marquette University; 

3. to provide students a variety of options, flexibility with respect to their schedules, 

and rigorous coursework designed to help them become more sophisticated 

critical thinkers and future leaders committed to serving others. 

 

The characteristics that define the current UCCS are governed by the needs of the eight 

undergraduate colleges at Marquette University, balanced by an overarching commitment 

to the University's mission as a Catholic, Jesuit institution and the financial realities of 

the institution. The relatively small size of the UCCS relative to the core curricula of 

other AJCU institutions (see Appendix 6: Course Requirements for Core among AJCU 

Institutions and Appendix 7: Comparison of Core among Key Peer/Aspirational 

Institutions), the flexibility of the curriculum, and the wide variety of choices among 

courses to fulfill the knowledge area requirements (see UCCS website) were seen as key 

http://www.marquette.edu/core-of-common-studies/preamble.php
http://www.marquette.edu/core-of-common-studies/preamble.php
http://www.marquette.edu/core-of-common-studies/review.php
http://onlineministries.creighton.edu/CollaborativeMinistry/men-for-others.html
http://www.marquette.edu/core-of-common-studies/review.php
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elements to making the UCCS viable in light of the specific accreditation needs of the 

colleges and the desire to make undergraduate education affordable.
1
 

 

b. Support of and alignment with University mission and strategic priorities 

The UCCS supports all six of the strategic planning themes outlined in the 2013 strategic 

plan, "Beyond Boundaries: Setting the Course for Marquette's Future." Two themes are 

particularly salient:  

1. Pursuit of academic excellence for human well-being. The first strategic theme 

declares: Marquette is "distinguished by its history of offering a professional 

education that is grounded in the arts and sciences" (Source: Strategic Planning 

Themes). The UCCS provides a primary academic example of this distinction, 

serving students across all majors and colleges. 

2. Formation of the heart and soul. Given that many academic majors across the 

University are functionally identical to the curricula of public institutions of 

higher learning across the country, the UCCS provides a primary curricular site 

for engaging students with the academic, social, and spiritual formations 

associated with this strategic theme. 

 

c. Unit accomplishments and distinctiveness among peers and aspirational institutions 

To determine peer and aspirational institutions, members of the Core Curriculum Review 

Committee consulted the Office of Institutional Research and Analysis, which defines 

such institutions in terms of three broad categories: AJCU, Non-Jesuit religious, and 

Other (see Appendix 8: Academic Affairs Institutional Benchmarking Institutions). 

Comparisons of curricular distinctiveness with key institutions can be found in Appendix 

7. The two-course requirement associated with the Human Nature and Ethics knowledge 

area requirement and the two-course requirement associated with the Theology 

knowledge area requirement distinguishes Marquette from public and non-Catholic 

private institutions. These requirements are standard among AJCU institutions. 

 

The Integrated Core Learning Outcomes represent one of the most distinctive features of 

the UCCS, in which the University attempts to articulate its highest aspirations for 

students in terms of measurable outcomes of student achievement.  Benchmark 

institutions with religious affiliations commonly have learning outcomes associated with 

specific courses or distribution areas associated with their Core or general education 

requirements.  Marquette is relatively distinctive in its efforts to articulate the learning 

outcomes that would emerge from the integration of the various requirements into a 

coherent whole.  The Integrated Core Learning Outcomes articulate the highest 

aspirations of the institution for its students in two particular regards: 

(1) Integration.  The notion that each of the knowledge area requirements 

integrates with the others has its basis, in part, in the Catholic, Jesuit tradition on 

which Marquette University was founded.  Pope John Paul II identifies the 

integration of knowledge as one of the necessary features of higher education in 

                                                 
1
 For a 2010 survey of AJCU graduation and Core hours, see Margaret Davis, "Summary of Jesuit College and 

University Graduation and Core Hours," Conversations on Jesuit Higher Education 38 (2010): article 8. This is older 

data, and does not account for recent revisions at several AJCU institutions. More recent data (2013) was collected 

by the CCRC and appears in Appendix 6. 

http://www.marquette.edu/strategic-planning/themes.php
http://www.marquette.edu/strategic-planning/themes.php
http://www.marquette.edu/strategic-planning/themes.php
http://epublications.marquette.edu/conversations/vol38/iss1/8/?utm_source=epublications.marquette.edu%2Fconversations%2Fvol38%2Fiss1%2F8&utm_medium=PDF&utm_campaign=PDFCoverPages
http://epublications.marquette.edu/conversations/vol38/iss1/8/?utm_source=epublications.marquette.edu%2Fconversations%2Fvol38%2Fiss1%2F8&utm_medium=PDF&utm_campaign=PDFCoverPages


U C C S  s e l f - s t u d y  | 8 

 

the Catholic tradition: "In a Catholic University, research necessarily includes (a) 

the search for an integration of knowledge, (b) a dialogue between faith and 

reason, (c) an ethical concern, and (d) a theological perspective."  (Ex Corde 

Ecclesiae, Part I.A.1.¶15).  The commitment to integrate individual courses is 

also consistent with best practices identified by national organizations devoted to 

higher education pedagogy, such as the American Association of Colleges and 

Universities.  Integrated Core Learning Outcomes one and three explicitly 

identify the integration of knowledge across disciplines as a crucial component of 

the skills students develop through the UCCS. 

(2) Education directed toward the promotion of social justice.  Since the early 

1970s, the promotion of social justice has been identified as a key component of 

Jesuit higher education, with then Superior General Pedro Arrupe declaring that 

"our prime educational objective must be to form men-and-women-for-others."  

Similar sentiments have been echoed repeatedly, notably in the 2010 consensus 

statement by the Presidents of Jesuit institutions of higher learning: "Our primary 

mission is the education and formation of our students for the sake of the kind of 

persons they become and their wide influence for good in society in their lives, 

professions, and service."
2
  Marquette University articulates this goal in terms of 

its fourth ICLO, which differs from analogous outcomes of benchmark 

institutions in its focus on action rather than simply identification: "Act as 

responsible members of the global human family, with knowledge of, and respect 

for, individuals and cultures in their diversity." 

 

Members of the CCRC do not believe that the UCCS currently achieves its full potential 

to provide a distinctive education among peer and aspirational institutions. 

Recommendations for realizing this potential will be addressed later in this report. 

 

d. Current or anticipated external or internal changes that may impact the unit 

The likelihood that one or more undergraduate colleges will reduce the total number of 

credits for graduation from 128 to 120 may impact the UCCS. Given that departments 

and other academic units are unlikely to endorse a reduction in the number of credits 

required for primary majors, the reduction would likely come from electives but could 

also affect college curricula or the UCCS. 

 

A significant evaluation of the UCCS itself is likely to be undertaken after the program 

review process concludes in Fall 2014. Significant shifts in the higher education 

landscape and within Marquette University since the implementation of the UCCS in 

2003 provide compelling reasons to engage in a University-wide process of evaluation 

and potentially revision. Although there is no specific mandate for such a comprehensive 

evaluation in the most recent reaccreditation report from the HLC, it would be consistent 

with best practices of continuous self-improvement on the institutional level. 

 

Changing demographics among the undergraduate student population and increased use 

of transfer credits by students could impact the ability of the UCCS to provide a 

distinctive Marquette experience. Currently, the vast majority of students fulfill the 

                                                 
2
 The Jesuit, Catholic Mission of U.S. Jesuit Colleges and Universities (2010) 

http://www.vatican.va/holy_father/john_paul_ii/apost_constitutions/documents/hf_jp-ii_apc_15081990_ex-corde-ecclesiae_en.html
http://www.vatican.va/holy_father/john_paul_ii/apost_constitutions/documents/hf_jp-ii_apc_15081990_ex-corde-ecclesiae_en.html
http://www.ajcunet.edu/The-Jesuit-Catholic-Mission-of-U.S.-Jesuit-Colleges-and-Universities
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UCCS requirements through courses taken at Marquette University, from 80% for the 

individual and social behavior and first Rhetoric requirements to 99% for the Human 

Nature and first Theology requirements (see Appendix 9: UCCS Program Review 

Summary (OIRA)). If University initiatives to increase transfer students succeed or if 

more students fulfill the requirements through transfer credits, some curricular and co-

curricular adjustments might be necessary to ensure that Marquette University continues 

to provide a distinctive educational experience.  

 

2. Academic Programs 

 

a. Graduates by degree, major or program over the past five years 

 
Number of Degree Recipients with UCCS data by Academic Year (July 1 – June 30) and College 

 
College 2009-2010 2010-2011 2011-2012 2012-2013 Total 

Arts and Sciences 503 471 492 495 1,961 

Business Administration 319 375 355 376 1,425 

Communication 241 204 213 225 883 

Education 33 79 77 92 281 

Engineering 204 200 180 191 775 

Health Sciences 200 240 230 237 907 

Nursing 83 101 91 87 362 

Professional Studies 14 19 7 11 51 

Total 1,597 1,689 1,645 1,714 6,645 

(Source: OIRA) 

 

b. Class size by lower and upper division undergraduate, graduate, PhD over the past five years 

 
Average UCCS Class Size by Knowledge Area and Term 

 

Knowledge Area 
2009-2010 2010-2011 2011-2012 2012-2013 2013-2014 

Fa Sp Su Fa Sp Su Fa Sp Su Fa Sp Su Fa Sp 

Diverse Cultures 33 29 10 31 30 11 31 31 12 34 31 13 33 34 

Histories of Cul. and Soc. 60 50 19 64 48 18 57 51 17 61 45 18 64 38 

Human Nature  28 31 20 28 31 20 26 34 17 28 31 17 29 30 

Ethics 29 30 18 26 28 15 27 26 16 28 29 14 28 27 

Indiv. And Social Behavior 53 56 17 57 59 17 59 66 16 58 59 15 56 55 

Literature/ Performing Arts 28 28 17 30 28 16 28 27 16 34 31 18 34 32 

Mathematical Reasoning 67 60 16 58 56 15 56 60 14 60 60 12 59 53 

Rhetoric 20 21 12 20 20 10 20 21 12 19 20 14 20 21 

Science and Nature 108 113 24 119 105 31 114 100 34 118 98 35 122 97 

Theology 1001 37 33 17 36 30 17 38 33 21 37 30 19 31 34 

Theology 2000-level courses 29 27 16 30 30 23 29 28 25 31 27 19 31 27 

Total 40 37 18 40 37 18 40 38 18 41 37 17 40 37 

(Source: OIRA) 
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d. Number of courses and credit hours taught in the college, the department, or major, fall and 

spring for past five years 

 
Number of UCCS Class Sections Taken by Students by Knowledge Area and Term 

Knowledge Area 
2009-2010 2010-2011 2011-2012 2012-2013 2013-2014 

Fa Sp Su Fa Sp Su Fa Sp Su Fa Sp Su Fa Sp 

Diverse Cultures 33 31 2 35 35 3 36 34 4 33 34 5 35 33 

Histories of Cul and Soc 27 25 9 26 24 11 30 23 11 25 26 8 22 26 

Human Nature  27 36 4 30 36 4 32 36 5 31 33 5 32 33 

Ethics 23 32 8 28 34 9 26 36 9 26 31 11 24 30 

Indiv. And Social Behavior 56 39 19 53 40 18 53 39 21 50 42 16 52 40 

Literature/ Performing Arts 51 51 5 48 49 6 49 49 5 41 41 5 42 43 

Mathematical Reasoning 26 22 7 27 24 7 32 24 7 27 22 8 31 26 

Rhetoric 96 78 3 96 78 3 98 81 5 94 80 2 98 79 

Science and Nature 25 17 8 23 19 7 24 20 7 23 20 6 23 20 

Theology 1001 34 25 4 36 25 5 36 27 4 37 24 3 39 25 

Theology 2000-level 29 33 5 28 28 3 30 33 2 35 31 4 34 28 

Total 427 389 74 430 392 76 446 402 80 422 384 73 432 383 

(Source: OIRA) 

 
Number of UCCS Student Credit Hours by Knowledge Area and Term 

Know 

Area 

2009-2010 2010-2011 2011-2012 2012-2013 2013-2014 

Fa Sp Su Fa Sp Su Fa Sp Su Fa Sp Su Fa Sp 

DC 3,171 2,582 57 3,194 3,132 96 3,330 3,084 141 3,272 3,119 201 3,374 3,258 

HCS 4,857 3,753 504 4,956 3,441 603 5,109 3,549 561 4,572 3,474 435 4,254 2,994 

HNE1 2,274 3,294 240 2,511 3,378 243 2,454 3,657 258 2,547 3,054 255 2,736 2,967 

HNE2 1,989 2,886 423 2,193 2,820 393 2,139 2,772 426 2,178 2,673 456 1,998 2,466 

ISB 8,859 6,597 966 9,009 7,035 915 9,348 7,740 1,017 8,730 7,386 732 8,712 6,549 

LPA 4,290 4,308 252 4,263 4,080 294 4,125 3,936 243 4,125 3,786 270 4,266 4,116 

MR 5,886 4,406 367 5,267 4,408 332 6,072 4,736 329 5,473 4,297 306 6,151 4,528 

R 5,820 4,959 111 5,652 4,767 90 6,012 5,079 177 5,448 4,686 84 5,781 5,007 

SN 9,567 7,470 738 9,819 7,841 813 9,777 7,790 899 9,706 7,616 779 10,026 7,498 

T1 3,729 2,463 201 3,834 2,223 252 4,065 2,649 252 4,098 2,139 171 3,621 2,562 

T2 2,544 2,634 234 2,493 2,490 204 2,619 2,745 150 3,219 2,463 222 3,186 2,265 

Total 52,986 45,352 4,093 53,191 45,615 4,235 55,050 47,737 4,453 53,368 44,693 3,911 54,105 44,210 

(Source: OIRA) 

 

c. High impact student learning experiences including courses that provide research 

experiences, internships, service learning opportunities for special programs offered by centers, 

institutes, clinics, or outreach programs 

 

Of the ten high-impact educational practices identified by the AACU, three would be 

experienced to some degree by all Marquette University undergraduates through the 
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UCCS: "first-year seminars and experiences," "writing-intensive courses," and 

"diversity/global learning." 

 

The first Rhetoric knowledge area requirement, ENGL 1001, provides the opportunity for 

a first-year seminar and experience. Capped at 20 students and required of all 

undergraduates, it demonstrates the characteristics that AACU defines as the highest 

quality examples of a first-year seminar experience: "a strong emphasis on critical 

inquiry, frequent writing, information literacy, collaborative learning, and other skills that 

develop students' intellectual and practical competencies." 

 

The two Rhetoric knowledge area requirements provide writing-intensive courses for all 

undergraduates. ENGL 1001 and ENGL 1002/COMM1100 provide opportunities for 

students to engage in what the AACU identifies as the defining goal of this high-impact 

practice: "to produce and revise various forms of writing for different audiences in 

different disciplines." 

 

The Diverse Cultures knowledge area requirement engages students with diversity/global 

learning. Depending on the student's major, the UCCS may provide the only course 

requirement specifically devoted to this area. 

 

The curricular infrastructure exists for all undergraduates at Marquette University to 

experience a fourth high-impact practice, common intellectual experiences. Four courses 

are required of all undergraduates, ENGL 1001, PHIL 1001, PHIL 2310, and THEO 

1001. These courses are consistent with the AACU's vision of a set of common required 

courses, and have the potential to be integrated more fully into a common intellectual 

experience. 

 

Other high-impact experiences such as undergraduate research, service learning, and 

internships can be experienced by some students, depending on which UCCS courses are 

selected. Such opportunities are not intentionally designed into the UCCS curriculum, 

however. 

 

3. Student Outcomes and Assessment 

 

a. Assessment of student learning outcomes (undergraduate and graduate) by major or degree 

 

The UCCS has two distinct sets of learning outcomes, knowledge area learning outcomes 

and integrated core learning outcomes. Each of the nine knowledge areas has three 

learning outcomes specific to it; additionally, there are four integrated core learning 

outcomes that emphasize the proficiency students develop by integrating the various 

knowledge areas together: 

 

Knowledge Areas  Integrated Core Learning Outcomes 

Rhetoric 

Mathematical Reasoning 

Science and Nature 

Individual and Social Behavior 

1. Apply the perspectives, concepts and traditions of 

multiple disciplines to personal, professional, 

intellectual, and societal challenges.  

http://www.aacu.org/leap/documents/hip_tables.pdf
http://www.aacu.org/leap/documents/hip_tables.pdf
http://www.aacu.org/leap/documents/hip_tables.pdf
http://www.aacu.org/leap/documents/hip_tables.pdf
http://www.aacu.org/leap/documents/hip_tables.pdf
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Histories of Cultures and Societies 

Literature/Performing Arts 

Human Nature and Ethics 

Theology 

Diverse Cultures 

(knowledge area learning outcomes can be 

found at http://www.marquette.edu/core-

of-common-studies/faculty-advisers.php) 

2. Communicate in modes appropriate to various 

subjects and diverse audiences.  

3. Pursue an integration of knowledge into a 

comprehensive, transcendent vision of life.  

4. Act as responsible members of the global human 

family, with knowledge of, and respect for, individuals 

and cultures in their diversity. 

 

Assessment of student proficiency with knowledge area learning outcomes and integrated 

core learning outcomes currently involves a two-tiered assessment: 

 

Integrated core learning outcomes: yearly assessment.  Assessment sites are capstone 

courses, ideally at least one from each college (see Appendix 10: UCCS Integrated Core 

Learning Outcomes Assessment Plan). 

 

ACADEMIC 

YEAR 

NUMBER OF COURSES AND COLLEGES 

PARTICIPATING 

NUMBER OF SENIORS 

ASSESSED 

2012-13 15 courses across 6 colleges 272 

2013-14 14 courses across 7 colleges  297 

 

Knowledge area outcomes: four-year cycle of assessment.  Assessment sites are the 

courses approved for the relevant knowledge areas (see Appendix 11: UCCS Knowledge 

Area Assessment Plan). 

 

CYCLE ACADEMIC YEAR KNOWLEDGE AREA 

1 2011-12 Rhetoric;  

Mathematical Reasoning;  

2 2012-13 Human Nature and Ethics;  

Histories of Cultures and Societies 

3 2013-14 Individual and Social Behavior; 

Science and Nature; 

Theology  

4 2014-15 Diverse Cultures 

Literature/Performing Arts 

 

Assessment results and reports can be found at the University Core of Common Studies 

website: http://www.marquette.edu/core-of-common-studies/ 

 

b. Employer surveys, recruiter feedback on desirable skills 

 

National employer surveys have been conducted by a variety of organizations including:  

1. 2012 "The Role of Higher Education in Career Development: Employer 

Perceptions" conducted by The Chronicle Of Higher Education 

2. 2013 "It Takes More Than a Major: Employer Priorities for College Learning and 

Student Success" conducted by AACU 

3. 2013 "Talent Shortage Survey" conducted by ManpowerGroup 

http://www.marquette.edu/core-of-common-studies/faculty-advisers.php
http://www.marquette.edu/core-of-common-studies/faculty-advisers.php
http://www.marquette.edu/core-of-common-studies/
http://chronicle.com/items/biz/pdf/Employers%20Survey.pdf
http://chronicle.com/items/biz/pdf/Employers%20Survey.pdf
http://www.aacu.org/leap/documents/2013_EmployerSurvey.pdf
http://www.aacu.org/leap/documents/2013_EmployerSurvey.pdf
http://www.manpowergroup.us/campaigns/talent-shortage-2013/pdf/2013_Talent_Shortage_Survey_Results_US_lo_0510.pdf
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4. 2014 "The Candidate Skills/Qualities Employers Want" conducted by National 

Association of Colleges and Employers (NACE) 

 

Key findings of the surveys include: 

1. Employers place the highest value of a University education on ethics (96% of 

employers indicate important; 76% indicate very important) and intercultural 

skills (96% of employers indicate important; 63% indicate very important)—two 

areas in which the UCCS has a significant role to play (source: "It Takes More 

Than a Major"). 

2. Employers indicate that the three areas requiring more emphasis in University 

education are "critical thinking and analytical reasoning" (82% of employers), 

"complex problem solving and analysis" (81% of employers) and "written and 

oral communication" (80% of employers) (source: "It Takes More Than a 

Major"). There is significant overlap between these results and the survey results 

found by The Chronicle Of Higher Education: "When it comes to the skills most 

needed by employers, job candidates are lacking most in written and oral 

communication skills, adaptability and managing multiple priorities, and making 

decisions and problem solving" (source: "The Role of Higher Education in Career 

Development"). 

 

c. Results of surveys of student satisfaction of teaching, advising, exit surveys, recruiter surveys, 

other internal or external benchmarks used by the unit 

 

The following measures of satisfaction by students, alumni, instructors, and other 

stakeholders can be found in the appendices: 

1. 2014 focus groups (summary results can be found in Appendix 12; results from 

individual focus group conversations can be found at the UCCS website) 

2. 2014 faculty and student survey data: importance and satisfaction measures drawn 

from surveys listed below (Appendix 13) 

3. 2014 student survey  

4. 2014 faculty survey  

5. 2011 alumni undergraduate survey report 

 

The following measures are also available: 

1. 2011 Simpson Scarborough external perception survey 

2. 2012 Simpson Scarborough Brand Positioning Survey Results 

3. 2013 Graduating Senior Survey 

4. MUSG spring 2013 student survey executive summary 

 

Other major sources available would include national employer surveys, which are cited 

above in section 3b. 

 

Results indicate broad satisfaction with the UCCS in its current form, though a significant 

desire exists for at least incremental revision: 

1. The requirements for the UCCS are clear and a sufficient number of courses are 

offered for students to meet the requirements. 86% of students agree or strongly 

http://www.naceweb.org/about-us/press/skills-qualities-employers-want.aspx
http://www.aacu.org/leap/documents/2013_EmployerSurvey.pdf
http://www.aacu.org/leap/documents/2013_EmployerSurvey.pdf
http://www.aacu.org/leap/documents/2013_EmployerSurvey.pdf
http://www.aacu.org/leap/documents/2013_EmployerSurvey.pdf
https://chronicle.com/items/biz/pdf/Employers%20Survey.pdf
https://chronicle.com/items/biz/pdf/Employers%20Survey.pdf
http://www.marquette.edu/core-of-common-studies/outcomes-assessment.php
http://www.marquette.edu/core-of-common-studies/outcomes-assessment.php
http://www.marquette.edu/oira/intdocs/ugrd_alumni_2011.pdf
http://www.marquette.edu/oira/studentsurveys.shtml
http://www.marquette.edu/dsa/assessment/reports/MUSG_Spring_2013_Student_Survey_Exec_Summary.pdf
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agree that the requirements are clear; 81% of students agree or strongly agree that 

there are sufficient numbers of courses (source: MUSG spring 2013 student 

survey). 

2. Quality of instruction is satisfactory to the majority of students. 76% of students 

report being somewhat or very satisfied with the quality of instruction of UCCS 

courses (source: 2013 Graduating Senior Survey). However, while there is 

significant satisfaction, there is not the same degree of enthusiasm among students 

as that felt for major coursework. Only 24% indicate being very satisfied with the 

quality of instruction for UCCS courses versus 50% indicate being very satisfied 

with the quality of instruction associated with their primary major. 

3. Faculty and students were surveyed on both their perceptions of the importance of 

each of the nine knowledge areas associated with the UCCS and their satisfaction 

with current course offerings in those areas. Student indications of satisfaction 

need to be read with some caution: because the questions queried students of all 

levels (including those students who had not yet completed a specific 

requirement), there are notable discrepancies between the satisfaction levels of all 

students as an average and those of seniors only. For example, while only 43% of 

all students indicated that they were satisfied or very satisfied with the 2000-level 

Theology course requirement, 66% of seniors indicated satisfaction. Similarly, 

57% of the overall average of students indicated satisfaction with the 

Literature/Performing Arts knowledge area offerings, but 72% of seniors 

indicated that they were satisfied or very satisfied (source: 2014 faculty and 

student surveys). 

4. 71% of faculty and 70% of students indicated that they were satisfied or very 

satisfied with the UCCS overall; 69% of students indicated that the UCCS 

enhanced their overall education experience at Marquette University. The same 

survey data indicates that 67% of faculty and 72% of students would like to see 

minor revisions to the UCCS; 7% of faculty and 24% of students indicated the 

desire for major revisions (source: 2014 faculty and student surveys). 

5. Alumni continue to feel satisfaction with the UCCS. Focus group discussions 

emphasized that many alumni appreciate the value of the UCCS more as they get 

older. Survey data among recent alumni presents a more qualified picture. When 

asked the question "how do the courses you took in Marquette's Core of Common 

Studies prepare you for your current position," alumni one year and five years out 

had generally positive though not outstanding reviews. On a six-point Likert scale 

with "6" representing "very well," 38% of alumni one year out and 46% of alumni 

five years out indicated a five or six; 72% and 81% of the alumni groups 

respectively indicated a four, five, or six. Stronger positive attitudes were 

apparent in responses to questions regarding the impact of education on 

institutional learning outcomes. For example, on two of the institutional learning 

outcomes that track most closely with the integrated core learning outcomes of the 

UCCS ("communicate effectively to varied audiences" and "seek a 

comprehensive vision for your life"), 92% of alumni one year out and 87% of 

alumni five years out reported that their education moderately or markedly 

improved their proficiency in these areas. 

http://www.marquette.edu/oira/studentsurveys.shtml
http://www.marquette.edu/core-of-common-studies/outcomes-assessment.php
http://www.marquette.edu/core-of-common-studies/outcomes-assessment.php
http://www.marquette.edu/core-of-common-studies/outcomes-assessment.php
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6. Looking ahead over the next 10 years, results from the Simpson Scarborough 

external perception survey suggest a potential challenge for Marquette University 

that directly impacts the UCCS. When presented six "positioning statements" 

(research, potential, innovation, service, core, community), "core" was ranked 

number one or number two as the statement that best describes the current image 

of Marquette among four of the six groups surveyed (graduate students, faculty, 

alumni, and parents; notably, undergraduates identified service and community 

over core). When asked which two statements would they like to see Marquette 

become in the next 10 years, however, none of the six groups identified core. 

"Innovation" and "potential" were identified by five of the six groups. While the 

perception survey has significant methodological limitations, the results 

nonetheless point out that core and innovation are not perceived to be linked by 

key stakeholders. Over the long term, if Marquette University wishes to brand 

itself in terms of innovation, some effort will be required to emphasize the 

innovative elements of Jesuit education—the idea that Jesuit higher education is 

innovative in part because of its tradition, not in spite of it.
3
 

 

4. Faculty Recruitment, Profile, and Productivity 

 

a. Faculty diversity, status of recruitment and hiring in targeted fields, joint appointment or 

interdisciplinary hires over the past five years 

 

The UCCS has no specifically designated faculty. 

 

b. Teaching loads and faculty workloads (credit hours), average class sizes by faculty 

 

Teaching loads are determined by the college or department in which the faculty is 

housed. 

 

c. Percentage of students taught by tenure-track faculty, by full-time participating faculty, by 

part-time faculty, percent of full-time tenure-track faculty, full-time adjuncts and part-time 

adjuncts, participation of nontenure track faculty and teaching, research and service 

 
Percent of Students in UCCS Classes Taught by Faculty Type and Knowledge Area: 2010-

2011 through 2013-2014 

                                                 
3
 The Simpson Scarborough perception survey also indicates that "core" could continue to be an 

attractive branding position among prospective students. When prospects were asked which of 

the statements were most likely to increase interest in enrolling at Marquette, "core" ranked 

number two after "potential." See slide 11, "possible positioning statements," of the 2012 

presentation "Brand Positioning Survey Results." 
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(Source: OIRA) 

 

Analysis across knowledge areas would yield the following results:  

 
Percent of Section Taught by Faculty Type and Knowledge Area: 2010-2011 through 2013-

2014 

 
(Source: OIRA) 

 

d. Faculty development opportunities for tenure-track full-time and adjunct full-time and part-

time faculty, incentives for innovation and new programs, support for research, teaching and 

service, faculty mentorship programs, faculty involvement in outreach and external activities 

 

There are no formalized, ongoing development opportunities specific to faculty teaching 

UCCS courses. During the academic years 2012-13 and 2013-14, the Office of the 

Provost made available funding to develop a senior experience/capstone assessment pilot 

study. This pilot provided $1000 mini-grants to instructors teaching disciplinary capstone 

or senior experience courses to develop more explicit connections between coursework 

students take for their disciplinary major and coursework they take as part of the UCCS 

requirements. 
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5. Infrastructure and Financial Profile 

a. Unit Financial Profile 

The UCCS does not have a dedicated budget. 

 

b. review of facilities, space, equipment, technology, and learning environment 

The Director of the UCCS has an office in the 707 Building, equipped with computer, 

phone, and printer. UCCS classes utilize space scheduled by the departments or units 

who offer the courses. 

 

c. Research support 

There is no dedicated research support for UCCS activities. 

 

d. Internal improvement in instructional or service delivery 

The CCRC offers recommendations to departments and units on improving instructional 

delivery based on ongoing assessment efforts. Specific improvements are undertaken by 

the departments or units. 

 

IV. Identification and Analysis of Strategic Issues 

 

Given feedback from reaccreditation site visits in 2003 and 2013, enrollment data and input from 

faculty and students across the colleges, and shifts occurring across the higher education 

landscape, members of the Core Curriculum Review Committee would recommend a 

comprehensive program review process that focuses on the following three strategic issues: 

1. Assessment: developing a plan that is comprehensive, rigorous, sustainable, and 

actionable; 

2. Integration: developing more intentional connections among courses that constitute the 

UCCS and between the UCCS and coursework taken to fulfill a disciplinary major; 

3. Revision: developing a process for potentially revising the UCCS in light of enrollment 

data, input from key stakeholders, trends in higher education, and recommendations of 

the program review committee. 

 

1. Assessment: developing a plan that is comprehensive, rigorous, sustainable, and 

actionable 

 

In light of feedback from reaccreditation site visits, a comprehensive assessment plan was 

instituted in academic year 2011-12 with the goal of assessing student proficiency with all of the 

learning outcomes associated with UCCS across the roughly 150 distinct courses that fulfill the 

UCCS requirements. The UCCS has two distinct sets of learning outcomes: 27 knowledge area 

learning outcomes (three outcomes for each of the nine knowledge areas) and 4 integrated core 

learning outcomes. Given this structure, two sets of assessment plans were devised: 

1. Knowledge area assessment plan: a four-year rotating cycle in which 2-3 knowledge 

areas would be assessed in any given year (see Appendix 11 : knowledge area assessment 

plan). All nine knowledge areas will have been assessed by the end of academic year 

2014-15. Individual knowledge area assessment reports have been submitted to the 

CCRC, the University Assessment Committee, the Office of the Provost; they are 

publicly available online at the UCCS website. 

http://www.marquette.edu/core-of-common-studies/outcomes-assessment.php
http://www.marquette.edu/core-of-common-studies/outcomes-assessment.php
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2. Integrated core learning outcome assessment plan: discipline-specific senior 

experience/capstone courses were identified as assessment sites across all eight 

undergraduate colleges. Individual faculty members teaching these courses were 

incentivized to develop a common rubric, revise existing assignments, and assess student 

proficiency with the integrated core learning outcomes (see Appendix 10: integrated core 

learning outcome assessment plan). The Office of the Provost enabled a two-year pilot of 

30 courses, which was completed at the end of academic year 2013-14. Results will be 

posted on the assessment page of the UCCS website. 

The current plan meets the first criterion of assessment: comprehensive. All 31 learning 

outcomes associated with the UCCS will have been assessed by the end of academic year 2014-

15; all existing courses approved for the UCCS will have been used as sites for assessment; 

sample sizes of assessment for learning outcomes were at least 15% of a given student cohort. 

The current plan has the potential to meet the other three criteria—rigorous, sustainable, and 

actionable.  

Rigor: rigor could be measured in terms of multiple levels of assessment to reaffirm both 

the instruments of measurement and the measurements themselves. The CCRC has 

examined knowledge area reports, and remanded one knowledge area report in 2013. The 

CCRC has also reviewed the coding of artifacts from the senior experience/capstone pilot 

study.  

Sustainability: the current system is difficult to maintain logistically and is labor-

intensive. CCRC members are on the committee to fulfill a service requirement, and 

hence have limits on reasonable expectations of labor. The senior experience/capstone 

pilot study could be replaced with a much less resource-intensive process utilizing 

graduate student assessment coders. 

Actionability: the current system has provided some indications that assessment results 

are being used to improve education. Primarily, the evidence is anecdotal and focused on 

improvements within a specific course. Broader action items have tended to be relatively 

modest in scope. From the Fall of 2013, for example, the knowledge area reports from 

rhetoric, human nature and ethics, and mathematical reasoning indicated the following: 

 

Outcomes Action item When might we see results? 

ICLO 2: Communicate in 

modes appropriate to various 

subjects and diverse audiences. 

Monitor student performance in 

Academic Year 2013-14 senior 

experience/capstone pilot follow 

up to verify the areas of lower 

student proficiency identified in 

AY 2012-13 assessment. 

End of Fall 2014 semester 

Human cultures and societies 

knowledge area outcomes 

Redesign assessment measures 

to measure knowledge area 

learning outcomes more directly; 

implement revised assessment 

protocol during AY 2014-15. 

End of spring 2015 semester 

Human nature and ethics 

knowledge area outcomes 

Encourage instructors to shift 

assessment measures from exams 

to written essays and an effort to 

increase rigor. 

End of spring 2015 semester 

Rhetoric knowledge area 

outcomes 

Increase time devoted to areas of 

lower student proficiency 

Initial results spring 2014 

semester; more complete results 
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identified in assessment measures 

during class and during 

discussion sessions among 

instructors. 

by spring 2015 semester 

Mathematical reasoning 

knowledge area outcome 3: 

Construct logical arguments 

in support of mathematical 

assertions. 

Discuss pedagogical strategies to 

improve student proficiency with 

this outcome. Revise assessment 

measures to be more consistent 

across courses to ensure that 

assessment results verify initial 

findings. 

End of spring 2017 semester 

 

A significant number of CCRC members feel that the assessment process has not yet yielded 

significant actionable results. There are several significant challenges to creating a system of 

assessment that would facilitate a genuine culture of continuous improvement associated with the 

UCCS: 

 

(a) Multiple levels of learning outcomes across Marquette University, which are neither 

clearly linked nor mapped onto the UCCS curriculum. Currently, Marquette has at least four 

levels of outcomes or enumerated aspirations: 

1. the four pillars 

2. six institutional learning outcomes 

3. 27 knowledge area learning outcomes associated with the nine knowledge areas of the 

UCCS 

4. four integrated core learning outcomes associated with the UCCS 

5. outcomes associated with the student's major 

The lack of clarity about the relationships among the four pillars, the six institutional learning 

outcomes, and the 31 outcomes associated with the UCCS makes it difficult to assess the role 

played by the UCCS in facilitating student proficiency with institutional learning outcomes. The 

lack of a clearly defined curriculum map makes it difficult to determine which courses or 

knowledge areas are responsible for the Integrated Core Learning Outcomes. 

 

(b) The significant number of courses that fulfill the nine knowledge areas. Currently, more 

than 150 courses fulfill one or more of the nine knowledge areas. The diverse cultures 

knowledge area as the largest number of courses approved, 48 as of the end of academic year 

2013-14. The range of courses offered by the eight undergraduate colleges makes meaningful 

aggregation of assessment data difficult.  

 

2. Integration: developing more intentional connections among courses that constitute 

the UCCS and between the UCCS and coursework taken to fulfill a disciplinary major 

 

The current UCCS was designed to retrofit into existing college curricula and disciplinary major 

requirements. As a result, there is little sequencing among UCCS courses and considerable 

variation among the courses in how they fulfill the various knowledge area learning outcomes. A 

significant number of UCCS courses perform double duty: 1) providing skills and knowledges 

that have been determined to be essential for all Marquette students; 2) serving as introductory 

level required courses for majors in the various colleges. 

http://www.marquette.edu/about/mission.php
http://www.marquette.edu/assessment/learning-outcomes-framework.shtml
http://www.marquette.edu/core-of-common-studies/faculty-advisers.php
http://www.marquette.edu/core-of-common-studies/faculty-advisers.php
http://www.marquette.edu/core-of-common-studies/faculty-advisers.php
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Current advising practices across the undergraduate colleges prioritize college-level and major-

specific requirements; UCCS requirements are often fulfilled piecemeal, based on available 

course slots in a student's schedule in a particular semester. 

 

The strengths of the current UCCS—its flexibility of course offerings; the opportunity for 

students to take requirements in almost any order and in almost any semester—might be 

balanced against the benefits of providing students the opportunity to connect concepts across 

courses, to transfer knowledge and skills from one disciplinary context to another, and to develop 

greater depth of knowledge. 

 

(a) rationale for integration.  

Faculty and student survey data suggest strong interest in developing more intentional 

connections both among courses fulfilling the knowledge areas of the UCCS and between 

courses fulfilling the UCCS and those taken for a student's disciplinary major. 82% of faculty 

and 80% of students agree or strongly agree with the proposition that there should be more 

connections among courses fulfilling the knowledge areas (source: 2014 faculty and student 

surveys). 71% of faculty and 88% of students agree or strongly agree with the proposition that 

there should be more connections between coursework taken for the UCCS and that taken for a 

disciplinary major (source: 2014 faculty and student surveys). 

 

Integration has become a central interest among scholars of higher education. Organizations such 

as the American Association of Colleges and Universities have yearly institutes devoted to 

promoting more intentional integrative learning. To learn more about national best practices and 

to explore opportunities for Marquette University, a team developed a successful proposal to 

participate in the 2013 summer institute. Based upon the groundwork laid by the team, the 

CCRC developed a SWOT analysis of the current UCCS, highlighting some potential 

opportunities for developing integration (see Appendix 14: SWOT analysis). 

 

The CCRC also created a report, "UCCS models for increasing integration among courses," on 

five potential models for increasing integration based on research into peer/aspirational 

institutions (see Appendix 15: UCCS models for increasing integration among courses). 

 

Integration has very different meanings at different campuses, including: 

1. creating explicitly interdisciplinary content within a single course; 

2. developing connections across a group of courses focused around a single issue or 

question; 

3. emphasizing knowledge transfer from "Core"/general education courses to major-specific 

courses. 

Another area to consider with respect to integration is the relationship of the learning outcomes 

associated with the UCCS and the institutional learning outcomes. While there is some 

significant overlap between the integrated core learning outcomes and institutional learning 

outcomes, there has been no systematic effort to connect the two sets of outcomes in a way that 

would be coherent and meaningful to students and external audiences, including reaccreditation 

bodies. 

 

http://www.marquette.edu/core-of-common-studies/outcomes-assessment.php
http://www.marquette.edu/core-of-common-studies/outcomes-assessment.php
http://www.aacu.org/summerinstitutes/ild/index.cfm
http://www.aacu.org/summerinstitutes/ild/index.cfm


U C C S  s e l f - s t u d y  | 21 

 

(b) Use integration to develop distinctive features of Marquette University education. 

Exploring potential connections between coursework associated with the UCCS and co-

curricular activities could represent an opportunity to emphasize the distinctiveness of a 

Marquette University education. Marquette undergraduates have a decades-long national 

reputation for their commitment to serving their communities and beyond, contributing more 

than 400,000 hours per year. Service also represents one of the four pillars described in 

Marquette's Mission Statement, yet it is currently not explicitly associated with the academic 

curriculum. The Core curricula at several other AJCU institutions have specific foci to help 

emphasize their distinctiveness: 

 Eloquentia perfecta (Fordham University) 

 Magis Common Core Curriculum (Creighton University) 

 Foundations, Explorations, and Integrations (Santa Clara University) 

A service-specific component to the UCCS could help similarly define distinctive elements of a 

Marquette University education, building on an existing and widely recognized strength. 

Integrating a service component, however, represents a significant logistical challenge, and 

lessons should be drawn from similar efforts at Loyola University-Chicago and Santa Clara 

University among others. 

 

(c) Models of integration for enhancing effectiveness of student learning 

The CCRC report "UCCS Models for Increasing Integration among Courses" identifies five 

primary models for increasing integration based upon current best practices across the country. 

These models include: 

1. consolidating or eliminating integrated core learning outcomes 

2. incentivizing curricular revision in existing senior experience/capstone courses 

3. developing an electronic portfolio system for undergraduates using D2L 

4. creating micro-sequences of UCCS courses based on shared theme, problem, or question 

5. creating a University-wide capstone course as part of the UCCS 

 

In holistic terms, integration might be understood in two different ways: vertical and horizontal. 

In a vertical model, a curriculum would be designed in a sequenced manner across all four years 

of an undergraduate education (see, for example, Appendix 16: model of vertically integrated 

Core curriculum). Horizontal integration, in contrast, would focus on developing common 

themes or interrelated units among courses without developing a specific order in which students 

would take them (see, for example, Appendix 17: model of horizontally integrated Core 

curriculum). 

 

(d) The most efficient initiatives to improve integration will be those that utilize existing 

enrollment patterns among undergraduates.  

Such patterns indicate: 

1. Three course clusters  

2. Two-course simultaneous course clusters 

3. Sequence of four knowledge area requirements: Human Nature and Ethics (PHIL 1001 

and 2310) and Theology (THEO 1001 and a 2000-level course) 

(see Appendix 9: UCCS Program Review Summary) 

 

http://www.fordham.edu/academics/faculty_of_arts__sci/arts_and_sciences_co/faculty_resources_fo/eloquentia_perfecta_88237.asp
https://ccas.creighton.edu/academics/undergraduate/magis-common-core-curriculum/core-curriculum-students-enrolled-prior-2014
http://www.scu.edu/provost/ugst/core/upload/Core-Guide-2013-2014.pdf
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Coordinated guidance for academic advisors from the Office of the Provost in consultation with 

the CCRC could further augment existing enrollment patterns, enabling higher percentages of 

students to benefit from more intentionally integrated courses. For example, there is no official 

guidance on the sequence students should take the four courses that constitute the Human Nature 

and Ethics and Theology requirements. Existing enrollment patterns indicate that 74% of 

undergraduates take THEO 1001 prior to PHIL 1001. The pattern of PHIL 2310 and the 2000-

level Theology course is less clear-cut: for 50% of undergraduates, PHIL 2310 is the final 

course; for 30% the 2000-level Theology course is the final course, and 19% of students take 

them simultaneously. With clearer direction from the Office of the Provost and/or the CCRC, 

advisors could encourage students to follow (when schedules permit) the pattern of THEO 1001, 

PHIL 1001, 2000-level THEO, PHIL 2310. This would enable the departments and instructors 

teaching these courses to develop and reinforce more intentionally skills and contents presented 

in earlier courses in the sequence and to anticipate those in subsequent courses in the sequence. 

 

The program review process offers the opportunity to clarify priorities for increasing integration 

among coursework at Marquette University, and to engage in research that will enable the 

subsequent revision process to the UCCS. 

 

3. Revision: developing a process for potentially revising the UCCS in light of 

enrollment data, input from key stakeholders, trends in higher education, and 

recommendations of the program review committee 

The UCCS in its current form was dictated by reaccreditation pressures. As a result, various 

elements (such as learning outcomes) were retrofitted; other elements (such as the arbitrary 

number of learning outcomes for each of the knowledge areas) were dictated by the need to meet 

specific deadlines; still other elements were dictated by institutional culture at the time. 

 

Marquette University is now at a moment of opportunity with respect to its UCCS. The hard 

work of members across the institution since 2003 has led to a far more positive report from the 

HLC site visit team. As indicated earlier in this report, the 2013 site visit report praises the new 

assessment process for the UCCS. 

 

In the absence of specific externally-mandated pressures, Marquette University can focus its 

revision process on developing a more coherent UCCS that prepares students for a competitive 

21st century economy in light of the 450 year tradition of Jesuit education. 

 

It should also be noted that Marquette is not alone in reviewing and potentially revising its Core. 

Numerous AJCU institutions have in recent years revised their Core curricula or are in the 

process of doing so, including Fordham, Loyola University, Santa Clara University, and 

Creighton. 

 

The program review process could help to establish a timeline, a plan, and the institutional will 

to move forward. Mindful of the experiences of many involved in the process of forming the 

2003 UCCS, a review would need to be coordinated from senior academic leadership, a clear 

mandate would need to be articulated, a transparent process for making decisions would need to 

be identified, and significant effort expended to encourage input from faculty, students, and other 

stakeholders in order to ensure sufficient buy-in. Interviews with directors of Core Curricula at 
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peer and aspirational institutions have been conducted to determine successful practices for 

curriculum revision. Recommendations on revision process and timelines can also be found in 

publications such as the Education Advisory Board's "Balancing General Education and the 

Major." 

 

Toward that end, members of the CCRC implemented a pre-program review plan to begin the 

process of soliciting input (see Appendix 3: UCCS pre-program review plan). Focus groups 

discussing the future of the UCCS have been held at all undergraduate colleges, as well as with 

MUSG, the Jesuit community, Parents Council, and a college alumni advisory board (see 

appendix 12). All Marquette faculty teaching undergraduate courses on campus had the 

opportunity to participate in a survey to measure perceptions of the UCCS. Likewise, a 33% 

sample of students had a similar opportunity to participate in a student-centered version of the 

perception survey (see 2014 faculty and student surveys). 

 

A key source of data for possible revisions to the UCCS would be the curricula of peer and 

aspirational institutions. Such data would include: 

1. comparison of core curricula among peer and aspirational institutions (see Appendix 7: 

Comparison of Core among Key Peer/Aspirational Institutions) 

2. total number of credit hours (see Appendix 6: Course Requirements for Core among 

AJCU Institutions) 

 

Several areas would be important to explore for revision, and survey data provides some 

preliminary direction from students and faculty. Key findings include: 

1. Overall satisfaction with the UCCS among both faculty and students is high across all 

colleges. 71% of faculty and 70% of students indicate that they are satisfied or very 

satisfied with the UCCS overall.  

2. Consistent majorities of faculty and students would like to see minor revisions to the 

UCCS. When offered the options of endorsing no revisions, minor revisions, or major 

revisions to the UCCS, 67% of faculty and 72% of students indicated a preference for 

minor revisions. 7% of faculty and 24% of students indicated a preference for major 

revisions. 

3. Faculty and students differ on the issue of whether the UCCS should have fewer hours. 

While 77% of students indicated a preference for fewer hours, 63% of faculty disagreed 

or strongly disagreed with the proposition. Faculty were not uniform on this 

disagreement: majorities of faculty from two colleges did indicate a preference for credit 

reduction: the College of Engineering (69%) and the College of Health Sciences (60%). 

4. Faculty have mixed responses on questions rating the distinctiveness of the UCCS 

relative to institutions outside of the AJCU. While 81% of faculty (and 89% of students) 

agree or strongly agree with the proposition that the UCCS effectively represents the 

University Mission, 56% of faculty believe that the UCCS is no different from general 

education requirements at public institutions. 

5. Significant majorities of both faculty and students appreciate the flexibility of the UCCS 

and the significant number of courses offerings. 78% of faculty and 93% of students 

disagreed or strongly disagreed with the proposition that the UCCS has too many course 

options. Flexibility was seen as important to both faculty and students (78% and 77% 

respectively). Consistent with this finding was the disagreement expressed with the 
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proposition that the UCCS should have a logical sequence of courses (66% of faculty and 

76% of students disagreed or strongly disagreed). 

(Source for all five statements above: 2014 faculty and student surveys) 

 

V. Recommendations 

 

To summarize, members of the CCRC offer preliminary recommendations associated with the 

three strategic foci identified at the outset of this report: 

1. Assessment: developing a plan that is comprehensive, rigorous, sustainable, and 

actionable; 

2. Integration: developing more intentional connections among courses that constitute the 

UCCS and between the UCCS and coursework taken to fulfill a disciplinary major; 

3. Revision: developing a process for potentially revising the UCCS in light of enrollment 

data, input from key stakeholders, trends in higher education, and recommendations of 

external reviewers and the program review committee 

 

Assessment 

1. Simplify the current knowledge area assessment procedure until a comprehensive process 

of evaluation and revision of the UCCS is completed. This could be accomplished by 

focusing on the 3-4 most commonly taken courses for each knowledge area, encouraging 

these smaller groups to develop more focused assessment measures on a single 

knowledge area. The aim would be to reduce the overall labor in order to encourage units 

to pursue more meaningful and actionable assessment results. 

2. Revise the current integrated core learning outcome assessment procedure: hire graduate 

student assessment raters to assess student proficiency with the integrated core learning 

outcomes ($1000-$5000 per year based on desired benchmark of percentage of 

graduating students to be evaluated). 

3. Revisit the learning outcomes and design a curriculum map as part of evaluation and 

revision of the UCCS, so that all stated learning outcomes have identifiable sites for 

introduction, reinforcement, and mastery. 

 

Integration 

1. Prioritize opportunities identified by the "UCCS models for increasing integration among 

courses" report for increasing integration among current courses (see Appendix 15). 

2. Encourage ongoing communication among units charged with the required courses for 

the current UCCS (ENGL 1001, PHIL 1001, PHIL 2310, and THEO 1001) with a 

specific aim of developing at least one unit in each course that provides students the 

opportunity to integrate the knowledges and skills developed in these individual courses. 

3. Identify specific UCCS courses to integrate with first year reading, providing students 

further opportunities to connect common intellectual experiences across courses. 

4. Explore opportunities to connect UCCS with co-curricular opportunities, specifically co-

curricular opportunities involving service 

5. Evaluate the viability of creating more vertical or horizontal forms of integration to 

increase interdisciplinary learning, knowledge transfer, and opportunities for students to 

reflect on connections among their courses. 

 

http://www.marquette.edu/core-of-common-studies/outcomes-assessment.php
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Revision 

1. Initiate a comprehensive evaluation and revision process for the UCCS. A specific 

written charge from the Provost should indicate overall priorities, responsible parties, and 

timeline for completion. The process should be faculty-driven, and the final 

recommendations should be submitted to the University Academic Senate for approval. 
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Appendix 1: Timeline of University Core of Common Studies 

 

 

Academic year 

 

2003-04 

 

 

2004-05 

 

 

2005-06 

 

 

2006-07 

 

 

2007-08 

 

 

2008-09 

 

 

2009-10 

 

 

2010-11 

 

 

2011-12 

 

 

2012-13 

 

 

2013-14 

 

 

 

 

 

 

 

 

  

UCCS 

implemented 

Knowledge area 

learning outcomes 

introduced 
Integrated Core 

Learning 

Outcomes (ICLOs) 

introduced 

"Who counts? Math across the 

curriculum for global 

learning" FIPSE grant Core curriculum 

assessment using 

multiple-choice 

quiz on D2L 

Knowledge area 

learning outcome 

assessment cycle 

implemented (first 

cycle to be completed 

in AY 2014-15) 

Graduating Senior 

Survey data used to 

provide indirect 

measures of student 

proficiency with ICLOs 

Senior 

experience/ 

capstone 

assessment 

grant pilot 
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Appendix 2: Core Courses as a Percentage of Total Undergraduate Courses 

 

 

 Total 
Courses 

Core 
Courses 

% 

    

Fall 2009 681 107 15.7 

Spring 2010 691 96 13.9 

Summer 
2010 

130 52 40 

    

Fall 2010 685 106 15.5 

Spring 2011 701 100 14.3 

Summer 
2011 

139 50 36 

    

Fall 2011 706 109 15.4 

Spring 2012 728 102 14 

Summer 
2012 

129 50 38.8 

    

Fall 2012 714 104 14.6 

Spring 2013 713 101 14.2 

Summer 
2013 

133 47 35.3 

    

Fall 2013 716 110 15.4 
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Appendix 3: Pre-Program Review plan 

University Core of Common Studies 

 

Review date: Fall 2014 

 

Steps leading up to review: 

To produce a self-study by July 2014 based upon: 1) research and review data and 2) input from 

key stakeholders through focus groups and/or surveys 

 

Research and review data: 

 

 Item 

1 SWOT analysis 

2 Report on models for increasing integration (this includes 

research on practices among peer/aspirational institutions) 

3 Institutional research data: 

1. enrollments in core courses, how often each core 

courses taught, distributions of courses taken by 

students in a given college 

2. percentage of students filling core requirements by 

transfer credits, testing, or college-specific waivers 

3. clusters of student enrollment patterns 

4. instructors: regular versus participating (adjunct, 

clinical, graduate student, etc.) 

5. retention rates and correlations to success in core 

courses? 

4 Individual syllabi for courses currently taught in UCCS 

1. how are learning outcomes measured in each 

course, and are listed on the syllabus? 

5 Assessment data collected by CCRC: 

1. Integrated Core Learning Outcomes 

2. Knowledge Area Learning Outcomes 

6 Higher Learning Commission reaccreditation report: 

section on UCCS 

7 Data on advising practices  

1. report submitted by Fr. Fitzgibbons 

2. ongoing initiatives 

8 Student survey data: 

1. NSSE 

2. graduating senior survey 

3. alumni surveys (one year, five year) 

9 Employer survey data: 

study commissioned by AACU 

Wisconsin-specific studies (referenced by Salchenberger) 

10 Conversations with core director counterparts and other 

(particularly AJCU) institutions 

1. Santa Clara 

2. Fordham 

11 American Association of Colleges and Universities case 
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study of core revision 

 

Input/focus group/survey: 

Focus group conversations will be facilitated by Director of UCCS + one member of CCRC per 

meeting. Lori Montezon will assist in logistics for arranging meetings. 

 

 Item 

1 Conversation within each college 

2 Chairs of Arts and Sciences 

3 CAPS 

5 Instructors of diverse cultures courses 

6 Alumni Parents Council (with Advancement) 

7 MUSG 

8 Open forum with undergraduate students 

9 Alumni 

 

The following University committees will be solicited for their input and advice as well: 

 

 Committee 

1 Core Curriculum Review Committee 

2 University Assessment Committee 

3 Board of Undergraduate Studies 

4 Deans Council 

5 University Academic Senate 

6 Student affairs assessment committee 

7 Writing center 

8 Office of Mission and Ministry 

 

Guiding questions for focus groups:  

(note: these questions are meant as a "bank" from which 3-5 will be drawn for each focus 

group, depending on group composition) 

1. What skills or experiences should every Marquette undergraduate have before 

graduating?  

2. What should the UCCS try to achieve?  

3. How should the UCCS relate to Marquette University's Catholic, Jesuit mission? 

4. How should our "Core" be distinct from "general education" requirements at 

many public institutions? 

5. How is the UCCS similar to or different from equivalents at other AJCU 

institutions? [Provide respondents a summary of possibilities] 

6. How are UCCS courses taught and assessed distinctively? 

7. How are instructors trained to be able to teach Core courses? 

8. What should the learning outcomes be for the UCCS? To what extent do the 

existing outcomes need to be revised? 

9. What are appropriate benchmarks for student proficiency with learning outcomes? 

10. What can be done to develop further a UCCS that distinguishes Marquette as a 

institution of higher learning? 
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Mechanisms/logistics for review: 

 

 Item 

1 Initial meeting with chair of Program Review 

Committee and Vice Provost for 

Undergraduate Programs and Teaching 

2 External reviewers: 

1. AJCU/Catholic 

2. AACU 

3 Graduate student reviewers of assessment 

artifacts from senior springs courses 

4 Vice Provost for Undergraduate Programs and 

Teaching announces overall charge:  

1. Deans Council 

2. University Academic Senate 

5 Discuss Program Review Committee self-study 

template 

1. what modifications might be necessary, 

given the unusual nature of the UCCS 

as a "program" 

 

Key areas on which to focus program review of UCCS? 

1. Establishing a sustainable, transparent, and usable assessment process for all learning 

outcomes associated with the UCCS 

2. Defining (or perhaps redefining) learning outcomes consistent with both the University 

mission and the needs of twenty-first century students and employers 

3. Developing greater integration among core courses and between core courses and 

college/major-specific courses. 
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Appendix 4: Excerpts related to the UCCS drawn from the 2013 HLC report on the 

Marquette University 

 

The following excerpts were provided by Gary Meyer, Vice Provost for Undergraduate 

Programs and Teaching: 

 

 

  

"University Core of Common Studies (UCCS) documents show that Marquette offers a wide 

range of courses guided by an Ignatian perspective to meet the general education needs of its 

students. The UCCS Review Committee has a well-developed and ongoing plan to review each 

of the nine core knowledge areas once every four years. The undergraduate academic programs 

provide an appropriate blend of general education requirements, major requirements, and 

electives." (22) 

  

"In addition to program-level learning goals, Marquette has articulated goals for its 

Undergraduate Core of Common Studies, Integrated Core Learning Outcomes that are designed 

to assess the core curriculum more holistically, and Institutional Undergraduate Learning 

Outcomes that encompass both curricular and co-curricular programs. The new process for 

assessing student learning outcomes for the Undergraduate Core of Common Studies (UCCS) is 

likewise based on measureable learning goals, uses embedded direct measures of student 

learning identified by faculty from relevant courses, uses rubrics to evaluate the student work, 

and aggregates the results across courses. Moreover, the process is made more sustainable by 

assessing only two or three of the nine UCCS knowledge areas each year, allowing each 

knowledge area to be assessed once every four years." (31) 

  

"The Integrated Core Learning Outcomes (ICLO) are, by the university’s own admission, 

“worded less concretely,” and therefore not commonly understood, and more difficult to 

measure. Efforts to do so using a home-grown assessment tool were recently abandoned, in part 

because of serious sampling issues, in favor of using embedded measures from capstone and 

senior experience courses across the curriculum, and a set of rubrics for the four learning goals. 

Faculty were also awarded development grants to participate in a pilot of the new approach 

during the 2012-13 academic year. The evidence file contains a report of describing the design 

and results of this pilot study." (31) 

  

"An examination of data in the ARMS system, as well as summaries of assessment results found 

in annual program-level assessment reports, the Core Curriculum Review Committee Annual 

Report, and executive summaries of student surveys, affirms that the university is actually 

assessing the learning outcomes it claims for its programs." (32) 
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Appendix 5: Key influences on the UCCS 

 

As a Catholic-Jesuit institution of higher learning, Marquette University has a rich and diverse 

heritage that continues to be enlivened.  Influences on the UCCS would include: 

1. The Catholic Church, and its official statements on the role of Catholic universities, most 

notably Ex Corde Ecclesiae. 

2. The Association of Jesuit Colleges and Universities, the consortium of institutions of 

higher education founded by the Jesuits in the United States.  Of particular relevance is  

its 2010 consensus statement "The Jesuit, Catholic Mission of U.S. Jesuit Colleges and 

Universities" (2010). 

3. The Society of Jesus, whose publications range from the 1599 Ratio Studiorum to 

present-day reflections such as Superior General Adolfo Nicolás's 2010 Mexico City 

address, "Depth, Universality, and Learned Ministry: Challenges to Jesuit Higher 

Education Today." 

4. Marquette University's mission statement and other related documents, such as the 

University's "Statement on Human Dignity and Diversity."   

5. Documents created by Marquette University's Core Curriculum Review Committee, 

particularly the 2002 "Preamble to the Core of Common Studies" and the associated 

"Report of the Core Curriculum Review Committee." 

Some of these documents directly influenced the initial formulation of the UCCS.  The more 

recently published documents have influenced ongoing conversations about the courses and 

requirements appropriate for the UCCS. 

 

In addition, the UCCS has been and continues to be influenced by important research in 

disciplinary fields of higher education and debates over the role of higher education playing out 

in the culture as a whole.  This diverse array of influences cannot be made to cohere entirely into 

a single vision of education for students, and the UCCS was designed to acknowledge the 

importance of training students to participate in the most significant ongoing debates of the 21st 

century. 

  

http://www.vatican.va/holy_father/john_paul_ii/apost_constitutions/documents/hf_jp-ii_apc_15081990_ex-corde-ecclesiae_en.html
http://www.ajcunet.edu/AJCU-Publications
http://www.ajcunet.edu/The-Jesuit-Catholic-Mission-of-U.S.-Jesuit-Colleges-and-Universities
http://www.ajcunet.edu/The-Jesuit-Catholic-Mission-of-U.S.-Jesuit-Colleges-and-Universities
http://www.bc.edu/sites/libraries/ratio/ratiohome.html
http://www.ajcunet.edu/ajcunet/files/ccLibraryFiles/Filename/000000000822/Mexico%20City%20Report_07-11.pdf
http://www.ajcunet.edu/ajcunet/files/ccLibraryFiles/Filename/000000000822/Mexico%20City%20Report_07-11.pdf
http://www.marquette.edu/about/mission.shtml
http://www.marquette.edu/about/diversity.shtml
http://www.marquette.edu/coreinfo/preamble.shtml
http://www.marquette.edu/coreinfo/review.shtml
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Appendix 6: Course Requirements for Core Curricula among AJCU Institutions (2013) 

 

Institution Core reqs. (# of 
courses) 

Foreign 
Language 

Diverse Cultures 

Boston College 14-15 X 1 Cultural Diversity 

Canisius College 12+ X 1 Diversity 

College of the Holy Cross 12 2 1 Cross-Cultural 
studies 

Creighton University 19-21 2 1 
International/Global 
studies 

Fairfield University 20-22 2-4 1 US Diversity + 1 
World Diversity 

Fordham University 15-24 1-4 1 Global Studies + 1 
Am. Pluralism 

Georgetown University 12-16 1-4 X 

Gonzaga University 11 X X 

John Carroll University 19 1-2 2 international + 1 
diversity 

LeMoyne College 16-18 Option to fulfill 
EAC 

2 Encountering 
Another Culture 
(EAC) 

Loyola Marymount 
University 

12-13 X 1 Studies in Am. 
Diversity 

Loyola University Chicago  16 X X 

Loyola University Maryland  17-18 3 1 Diversity 

Loyola University New 
Orleans 

16+ Variable, based 
on program 

1 Diversity 

Marquette University 11-12 X 1 Diverse Cultures 

Regis University 16 X Diversity and 
Cultural Traditions 

Rockhurst University 17 Option to fulfill 
GP 

Global Perspective 
(GP) 

St. Joseph's University 14-21 Option to fulfill 
variable course 

req. 

1 Diversity, 
Globalization, or 
Non-Western 
Studies 

St. Louis University 20 for BA; 18 for BS 
(A&S) 

1 1 Diversity in the US 
+ 1 Global 
citizenship 

http://www.bc.edu/content/bc/offices/avp/core/coure-courses.html
http://www.canisius.edu/academics/core/core-req/
http://www.holycross.edu/academics/requirements/
https://ccas.creighton.edu/academics/undergraduate/magis-common-core-curriculum/core-curriculum-students-enrolled-prior-2014
http://www.fairfield.edu/media/fairfielduniversitywebsite/documents/academic/oae_core_curric_cklist.pdf
http://www.fordham.edu/images/academics/fordham_college_at_r/advising/core_curriculum.pdf
http://college.georgetown.edu/academics/general-education-requirements/
http://www.gonzaga.edu/academics/undergraduate/General-Degree-Requirements-and-Procedures/Core.asp
http://webmedia.jcu.edu/cas/files/2012/05/Core-Bulletin-Revised-March-12-2009.pdf
https://www.lemoyne.edu/LinkClick.aspx?fileticket=m-6unSALOF8%3d&tabid=520
http://www.lmu.edu/Assets/New+Core+Curriculum+Information+Guide.pdf
http://www.lmu.edu/Assets/New+Core+Curriculum+Information+Guide.pdf
http://luc.edu/core/core-guide.shtml
https://www.loyola.edu/undergraduate/academics/academic-programs/core.aspx
http://academicaffairs.loyno.edu/common-curriculum
http://academicaffairs.loyno.edu/common-curriculum
http://www.marquette.edu/core-of-common-studies/planning-courses.php
http://www.regis.edu/RC/Academics/Core-Studies.aspx
http://dobyobktvl6u3.cloudfront.net/media/filer_private/2014/03/14/core_worksheet_3-14.pdf
http://www.sju.edu/int/academics/resources/gep/gepreq.html
http://www.slu.edu/college-of-arts-and-sciences-home/undergraduate-education/core-curriculum
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St. Peter's University 16 1 X 

Santa Clara University 18 (quarter system) 2-3 1 Diversity: US 
perspectives 

Seattle University 12-13 X 2 Global challenges 

Spring Hill College 22-24 2 1 Cultural Diversity 

University of Detroit Mercy 16 X 4 Diverse Human 
Experiences 

University of San Francisco 11 X 1 Integration of 
Service Learning 
and Cultural 
Diversity 

University of Scranton 19-23 Option to fulfill 
Humanities 

req. 

2 Cultural Diversity 

Wheeling Jesuit University 18 X 1 Global 
Perspectives 

Xavier University 22-24 2 2 Core Diversity 

 

  

http://catalogs.saintpeters.edu/undergraduate/schoolofprofessionalandcontinuingstudies/core_curriculum_bachelors_degree/
http://www.scu.edu/provost/ugst/core/upload/Core-Guide-2013-2014.pdf
https://www.seattleu.edu/core/curriculum/
http://www.shc.edu/ug/academics/core-curriculum
http://www.udmercy.edu/catalog/core.html
http://www.usfca.edu/catalog/core/
http://catalog.scranton.edu/preview_program.php?catoid=6&poid=375
http://www.wju.edu/academics/catalogs/under07_09/Academics/The%20core%20curriculum.pdf
http://www.xavier.edu/academic-advising/Core-Curriculum.cfm/index.htm


U C C S  s e l f - s t u d y  | 35 

 

Appendix 7: Comparison of Core Curricula among Key Peers/Aspirational Institutions 

Chart 1: Marquette and AJCU 

 

  Marquette Loyola Boston C Georgetown Fordham 

  Rhetoric 1 
College writing 
seminar Arts 

Foundations 
111 

Composition and 
rhetoric 

  Rhetoric 2 

Artistic 
knowledge and 
experience 

Cultural 
diversity 

Foundations 
112 

Mathematical/ 
computational 
reasoning 

  
Mathematical 
reasoning 

Historical 
knowledge (tier 
1) History 1 Writing 1 Natural science 1 

  
Science and 
nature 

Historical 
knowledge (tier 
2) History 2 Writing 2 Natural science 2 

  
Individual and 
social behavior 

Literary 
knowledge and 
experience (tier 
1) Literature Quantitative 

Philosophy of 
human nature 

  

Histories of 
cultures and 
societies 

Literary 
knowledge and 
experience (tier 
2) Mathematics 

Foreign 
language 
(intermediate 
proficiency) 

Faith and critical 
reason 

  
Literature/ 
performing arts 

Quantitative 
analysis 

Natural 
science 1 Fine arts 1 

Fine and performing 
arts 

  

Human nature 
and ethics 1 (PHIL 
1001) 

Scientific 
literacy (tier 1) 

Natural 
science 2 Fine arts 2 

Language and 
literature (2000-
level foreign 
language 
proficiency) 

  

Human nature 
and ethics 2 (PHIL 
2310) 

Scientific 
literacy (tier 2) Philosophy 1 

Social and 
behavioral 
sciences 1 

Texts and contexts 
(literature in English) 

  
Theology 1 (THEO 
1001) 

Societal and 
cultural 
knowledge (tier 
1) Philosophy 2 

Social and 
behavioral 
sciences 2 

Understanding 
historical change 

  Theology 2 

Societal and 
cultural 
knowledge (tier 
2) 

Social 
science 1 

Natural sciences 
1 Social sciences 

  Diverse cultures 

Philosophical 
knowledge (tier 
1) 

Social 
science 2 

Natural sciences 
2 

Philosophical ethics 
(advanced 
disciplinary study) 
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   (Marquette) (Loyola)  (Boston C) (Georgetown) (Fordham) 

    

Philosophical 
knowledge (tier 
2) Theology 1 

Religious 
studies 1 

Sacred texts and 
traditions (advanced 
disciplinary study) 

    

Theological & 
religious 
studies 
knowledge Theology 2 

Religious 
studies 2 

Advanced 
disciplinary study 
courses in literature, 
history, and social 
science 1 

    Ethics Writing   

Advanced 
disciplinary study 
course in literature, 
history, and social 
science 2 

    

Engaged 
learning 
requirement     

Interdisciplinary 
seminar in literature, 
history, or social 
science (capstone) 

          
Values seminar 
(capstone) 

      Total 33-36 credits 48 credits 42 credits 47-56 credits 51 credits 
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Chart 2: Marquette and non-AJCU institutions 

  Marquette Notre Dame 
Madison 
(General education) 

U of Illinois 
(College of business) 

Syracuse  
(College of arts and 
sciences) 

  Rhetoric 1 
Writing and 
rhetoric 

Communication: Literacy 
proficiency Composition 1 Writing studio 1 

  Rhetoric 2 Mathematics 1 

Communication: 
Enhancing literacy 
proficiency 

Advanced composition 
(taken junior year) Writing studio 2 

  
Mathematical 
reasoning Mathematics 2 Quantitative reasoning 1 

Language requirement: 
competency through 
second-year 

Writing intensive 
course (not in a 
writing department; 
potentially dual 
application) 

  
Science and 
nature Science 1 Quantitative reasoning 2 

A minimum of six 
courses from the 
following areas: Humanities 1 

  
Individual and 
social behavior Science 2 Natural science Humanities and the arts Humanities 2 

  

Histories of 
cultures and 
societies History 

Humanities/ 
literature/arts 1 Literature and the arts Humanities 3 

  
Literature/ 
performing arts Social science 

Humanities/ 
literature/arts 2 

Historical and 
philosophical 
perspectives 

Natural sciences 
and mathematics 1 

  

Human nature 
and ethics 1 
(PHIL 1001) Theology 1 Social studies 

Natural sciences and 
technology 

Natural sciences 
and mathematics 2 

  

Human nature 
and ethics 2 
(PHIL 2310) Theology 2 Ethnic studies Physical science 

Natural sciences 
and mathematics 3 

  
Theology 1 
(THEO 1001) Philosophy 1   Biological science Social sciences 1 

  Theology 2 Philosophy 2   Behavioral science Social sciences 2 

  Diverse cultures 
Fine arts or 
literature   Cultural studies Social sciences 3 

    
Physical 
education   

Non-Western cultures/ 
US minorities 

Critical reflections 1 
(dual application) 

        
Western cultures/ 
comparative cultures 

Critical reflections 2 
(dual application) 

      

Total 33-36 credits 
36 credits (not 
including PE) 

21-29 credits (depending 
on high school testing) 31-46 credits 42- credits 
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Appendix 8: Academic Affairs Institutional Benchmarking Institutions 

 

 
 

   

 

    

    

    
  AJCU Non-Jesuit Religious Other 

Leaders Boston College Baylor University George Washington University 

  Fordham University Brandeis University University of Miami 

  Georgetown University  University of Notre Dame Rice University 

  College of the Holy Cross Pepperdine University Syracuse University 

  Santa Clara University  Villanova University Vanderbilt University 

      Wake Forest University 

        

Competitors Loyola University Chicago  University of Dayton Indiana University - Bloomington 

  Saint Louis University  DePaul University Purdue University - West Lafayette 

    University of Notre Dame University of Illinois at Chicago 

      
University of Illinois at Urbana-

Champaign 

      University of Iowa 

      University of Minnesota - Twin Cities 

      University of Wisconsin - Madison 

      University of Wisconsin - Milwaukee 

        

Peers University of San Francisco Catholic University American University 

  Loyola University Chicago  Duquesne University Clark University 

  Saint Louis University  University of San Diego University of Denver 

    
Southern Methodist 

University 
Howard University 

      Lehigh University 

      Northeastern University 

      University of Tulsa 
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Appendix 9: UCCS Program Review Summary (produced by OIRA) 

 
 

INTRODUCTION 

The University Core of Common Studies (UCCS) will undergo academic program review in the fall 2014 term. To 

prepare for the Provost Summit and the subsequent self-study, the director of the UCCS requested the following 

institutional data related to the UCCS: 

1. Enrollment in core courses and how often each core course is taught 

2. Distribution of enrollment in core courses taught by instructor type (regular vs participating vs graduate 

assistant) 

3. Distribution of courses take by students 

4. Percentages of students filling core requirements by transfer credits, testing, or college-specific waivers 

5. Clusters of student enrollment patterns 

6. Sequence of the Theology and Human Nature and Ethics requirements 

METHODOLOGY 

 

To perform the aforementioned analyses, OIRA developed two data marts comprised of institutional data extracted 

from Marquette’s student information system, PeopleSoft/CheckMarq and the HR/Oracle database. 

 

Data Mart #1: UCCS Courses Taught 

 

The “UCCS Courses Taught” data mart is comprised of all classes taught in the UCCS from academic 

years 2009-2010 through 2013-2014, including fall, spring, and summer terms. Using course attributes, 

each class was assigned to one (or more) UCCS knowledge area. Next, the relevant appointment 

information related to the primary instructor of the class was joined to the data mart. The final data mart 

consisted of over 3,520 rows of UCCS classes taught.  

 

Only classes with one or more students enrolled are included in the analysis. If a class was offered but had 

no enrollment, it was excluded from this study. 

 

Because of some instability in the employee data prior to 2010, research question 2 was based on data from 

2010-2011 through 2013-2014. 

 

This data mart was used for research questions 1 and 2. 

 

Data Mart #2: UCCS Academic Advisement  

  

The “UCCS Academic advisement” data mart is comprised of all bachelor’s degree recipients from July 1, 

2009 through June 30, 2013. Using the Academic Advisement module in CheckMarq, this data mart 

characterizes how each degree recipient fulfilled each UCCS requirement. This includes the name of the 

course, the grade, how many units were earned, whether the requirement was fulfilled by transfer credits or 

testing.  

 

Because of migrations to new systems (particularly the AA module in CheckMarq), not all degree 

recipients have viable data; however, a complete or partially complete record of a student’s fulfillment of 

the UCCS is available for 98% of all degree recipients in the data mart. Here is a breakdown of the number 

of students with viable data by college and by the year in which they graduated. 

 

Number of Degree Recipients with UCCS data by Academic Year (July 1 – June 30) and College 

College 2009-2010 2010-2011 2011-2012 2012-2013 Total 

Arts and Sciences 503 471 492 495 1,961 

Business Administration 319 375 355 376 1,425 

Communications 241 204 213 225 883 
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Education 33 79 77 92 281 

Engineering 204 200 180 191 775 

Health Sciences 200 240 230 237 907 

Nursing 83 101 91 87 362 

Professional Studies 14 19 7 11 51 

Total 1,597 1,689 1,645 1,714 6,645 

RESULTS 

  

Enrollment in Core Courses  
 

Data Mart #1 was utilized for this analysis. The table below shows the number of unique UCCS courses with one or 

more students enrolled by knowledge area and term.  

 

Number of Unique UCCS Courses Taken by Students by Knowledge Area and Term 
 

Knowledge Area 

2009-2010 2010-2011 2011-2012 2012-2013 2013-2014 

Fa Sp Su Fa Sp Su Fa Sp Su Fa Sp Su Fa Sp 

Diverse Cultures 17 12 2 19 16 3 19 17 3 16 17 4 19 17 

Histories of Cul and 

Soc 

7 8 6 7 8 6 7 8 5 6 8 4 7 8 

Human Nature and 

Ethics 1 

1 1 1 1 1 1 1 1 1 1 1 1 1 1 

Human Nature and 
Ethics 2 

1 1 1 1 1 1 1 1 1 1 1 1 1 1 

Indiv. And Social 

Behavior 

20 17 14 22 19 13 24 19 15 22 18 11 22 17 

Literature/ 

Performing Arts 

19 20 5 18 19 6 17 19 5 16 18 5 17 19 

Mathematical 
Reasoning 

12 11 7 12 12 7 12 11 7 12 11 8 12 11 

Rhetoric 3 3 2 3 3 2 3 3 3 3 3 2 3 3 

Science and Nature 13 12 8 13 12 7 13 12 7 13 13 6 13 12 

Theology 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 

Theology 2 10 10 4 10 10 3 10 10 2 11 10 4 12 13 

Total 104 96 51 107 102 50 108 102 50 102 101 47 108 103 

 

Number of UCCS Class Sections Taken by Students by Knowledge Area and Term 
 

Knowledge Area 

2009-2010 2010-2011 2011-2012 2012-2013 2013-2014 

Fa Sp Su Fa Sp Su Fa Sp Su Fa Sp Su Fa Sp 

Diverse Cultures 33 31 2 35 35 3 36 34 4 33 34 5 35 33 

Histories of Cul and 

Soc 

27 25 9 26 24 11 30 23 11 25 26 8 22 26 

Human Nature and 

Ethics 1 

27 36 4 30 36 4 32 36 5 31 33 5 32 33 

Human Nature and 
Ethics 2 

23 32 8 28 34 9 26 36 9 26 31 11 24 30 

Indiv. And Social 

Behavior 

56 39 19 53 40 18 53 39 21 50 42 16 52 40 

Literature/ 

Performing Arts 

51 51 5 48 49 6 49 49 5 41 41 5 42 43 

Mathematical 
Reasoning 

26 22 7 27 24 7 32 24 7 27 22 8 31 26 

Rhetoric 96 78 3 96 78 3 98 81 5 94 80 2 98 79 

Science and Nature 25 17 8 23 19 7 24 20 7 23 20 6 23 20 
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Theology 1 34 25 4 36 25 5 36 27 4 37 24 3 39 25 

Theology 2 29 33 5 28 28 3 30 33 2 35 31 4 34 28 

Total 427 389 74 430 392 76 446 402 80 422 384 73 432 383 

 

 

Next, the table below shows the number of student credit hours generated by UCCS classes by knowledge area. 

Student credit hours are a unit of measure representing the equivalent of an hour (50 minutes) of instruction per 

week over the entire term. A 3-credit class with 10 students enrolled represents 30 student credit hours. 

 

Number of UCCS Student Credit Hours by Knowledge Area and Term 
 

Know 

Area 

2009-2010 2010-2011 2011-2012 2012-2013 2013-2014 

Fa Sp Su Fa Sp Su Fa Sp Su Fa Sp Su Fa Sp 

DC 3,171 2,582 57 3,194 3,132 96 3,330 3,084 141 3,272 3,119 201 3,374 3,258 

HCS 4,857 3,753 504 4,956 3,441 603 5,109 3,549 561 4,572 3,474 435 4,254 2,994 

HNE1 2,274 3,294 240 2,511 3,378 243 2,454 3,657 258 2,547 3,054 255 2,736 2,967 

HNE2 1,989 2,886 423 2,193 2,820 393 2,139 2,772 426 2,178 2,673 456 1,998 2,466 

ISB 8,859 6,597 966 9,009 7,035 915 9,348 7,740 1,017 8,730 7,386 732 8,712 6,549 

LPA 4,290 4,308 252 4,263 4,080 294 4,125 3,936 243 4,125 3,786 270 4,266 4,116 

MR 5,886 4,406 367 5,267 4,408 332 6,072 4,736 329 5,473 4,297 306 6,151 4,528 

R 5,820 4,959 111 5,652 4,767 90 6,012 5,079 177 5,448 4,686 84 5,781 5,007 

SN 9,567 7,470 738 9,819 7,841 813 9,777 7,790 899 9,706 7,616 779 10,026 7,498 

T1 3,729 2,463 201 3,834 2,223 252 4,065 2,649 252 4,098 2,139 171 3,621 2,562 

T2 2,544 2,634 234 2,493 2,490 204 2,619 2,745 150 3,219 2,463 222 3,186 2,265 

Total 52,986 45,352 4,093 53,191 45,615 4,235 55,050 47,737 4,453 53,368 44,693 3,911 54,105 44,210 

 

Finally, the table below shows the average UCCS class size by knowledge area.  

 

Average UCCS Class Size by Knowledge Area and Term 
 

Knowledge Area 
2009-2010 2010-2011 2011-2012 2012-2013 2013-2014 

Fa Sp Su Fa Sp Su Fa Sp Su Fa Sp Su Fa Sp 

Diverse Cultures 33 29 10 31 30 11 31 31 12 34 31 13 33 34 

Histories of Cul and Soc 60 50 19 64 48 18 57 51 17 61 45 18 64 38 

Human Nature and Ethics 1 28 31 20 28 31 20 26 34 17 28 31 17 29 30 

Human Nature and Ethics 2 29 30 18 26 28 15 27 26 16 28 29 14 28 27 

Indiv. And Social Behavior 53 56 17 57 59 17 59 66 16 58 59 15 56 55 

Literature/ Performing Arts 28 28 17 30 28 16 28 27 16 34 31 18 34 32 

Mathematical Reasoning 67 60 16 58 56 15 56 60 14 60 60 12 59 53 

Rhetoric 20 21 12 20 20 10 20 21 12 19 20 14 20 21 

Science and Nature 108 113 24 119 105 31 114 100 34 118 98 35 122 97 

Theology 1 37 33 17 36 30 17 38 33 21 37 30 19 31 34 

Theology 2 29 27 16 30 30 23 29 28 25 31 27 19 31 27 

Total 40 37 18 40 37 18 40 38 18 41 37 17 40 37 
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Appendix A shows the number of sections offered by knowledge area and UCCS course. This demonstrates how 

often each UCCS course has run over a five-year period. 

 

 
Distribution of Courses Taught by Instructor Type 
 
Data Mart #1 was also used for this analysis. Further, the instructor of each class was classified into one of five 

categories: 

 
1. Tenure-Track Faculty: faculty member with tenure or on a tenure-track 

2. Participating – FT: Full-time faculty member not on a tenure track, frequently with the title of instructor, 

adjunct or visiting professor 

3. Participating – PT: Part-time faculty member not on a tenure track, frequently with the title of lecturer 

4. TA: Teaching assistant 

5. Other: typically a staff person who also teaches occasionally 

 

This analysis is comprised of data from 2010-2011 through 2013-2014 as the employee data prior to 2010 shows 

some instability. Here are the number of sections on which this analysis is based: 

 

Knowledge Area Number of Sections 

Diverse Cultures                          287  

Histories of Cultures and Societies                          232  

Human Nature and Ethics                          541  

Individual and Social Behavior                          424  

Literature/ Performing Arts                          378  

Mathematical Reasoning                          235  

Rhetoric                          714  

Science and Nature                          192  

Theology                          517  

Grand Total                       3,520  

 

Percent of Students in UCCS Classes Taught by Faculty Type and Knowledge Area: 2010-2011 
through 2013-2014 

 

 
 

 
Over 4 in 10 students in UCCS sections are taught by tenure-track faculty, while another 31% are taught by 

part-time participating faculty (non-tenure track). Eighteen percent are taught by full-time participating 

faculty, and 7% by teaching assistants. Two percent are taught by other university staff. 
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Percent of Section Taught by Faculty Type and Knowledge Area: 2010-2011 through 2013-2014 
 

 
 

 

The distribution of students enrolled in UCCS classes taught by instructor type differs by knowledge area. 

Three knowledge areas are outliers: Human Nature and Ethics; Rhetoric; and Theology 1, in which a 

majority of the sections are taught by a part-time instructor (either participating faculty or TA).  

 

 
 
 
Distribution of Courses Taken by Students 
 
This analysis uses Data Mart #2. It focuses on students who graduated from 2009-2010 through 2012-2013 and how 

each student completed the UCCS. Information are also available by college (See UCCS Data for Academic 

Program Review 2014.xlsx – Report #1). The results below only show the top 15 courses students took to complete 

each requirement.  
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Diverse Cultures:  Percentage of Graduates Completing the Knowledge Area by Course 
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Histories of Cultures and Societies:  Percentage of Graduates Completing the Knowledge Area by 
Course 
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Human Natures and Ethics 1:  Percentage of Graduates Completing the Knowledge Area by 

Course 
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Human Nature and Ethics 2:  Percentage of Graduates Completing the Knowledge Area by Course 
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Individual and Social Behaviors:  Percentage of Graduates Completing the Knowledge Area by 

Course 
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Literature/Performing Arts:  Percentage of Graduates Completing the Knowledge Area by Course 
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Mathematical Reasoning:  Percentage of Graduates Completing the Knowledge Area by Course 
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Rhetoric 1:  Percentage of Graduates Completing the Knowledge Area by Course 
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Rhetoric 2:  Percentage of Graduates Completing the Knowledge Area by Course 
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Science and Nature:  Percentage of Graduates Completing the Knowledge Area by Course 
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Theology 1:  Percentage of Graduates Completing the Knowledge Area by Course 
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Theology 2:  Percentage of Graduates Completing the Knowledge Area by Course 
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Percentages of Students Filling Core Requirements by Course Fulfillment Type  
 
This analysis also uses Data Mart #2. It looks at the percentages of degree recipients fulfilling each requirement by 

the fulfillment type: the student either took the course at Marquette, transferred the course, tested out of the 

requirement, or obtained a college-specific waiver for the requirement. The table below shows the percent 

distribution for each of the knowledge areas. See UCCS Data for Academic Program Review 2014.xlsx – Report #2 

for the percent distribution broken down by college. 

 
Percent Distribution of UCCS Core Requirements by Knowledge Area and Course Fulfillment Type 
 

 
 
While most students take Marquette courses to fulfill the UCCS requirements, there are some differences in the way 

students fulfill them by knowledge area. Students are more likely to either transfer in or test out of requirements in 

the Individual and Social Behavior and Rhetoric 1 knowledge areas.   
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Clusters of Student Enrollment Patterns 
 

The final analysis, which also utilizes Data Mart #2, examines the various course taking patterns to determine which 

clusters of courses students are taking to fulfill multiple UCCS requirements. Only courses taken at MU are 

considered in this analysis (transfer courses and courses that students tested out of are not included). Additional 

combinations by college are also available (see UCCS Data for Academic Program Review – Combinations of 

Requirements.xlsx). 

 

Most Frequent Combinations of Three UCCS Courses:  All Knowledge Areas 
 

Knowledge Area 1 Course 1 Knowledge Area 2 Course 2 Knowledge Area 3 Course 3 
Percent of 

Graduates 

Theology 1 THEO 1001 
Human Nature and Ethics 

2 
PHIL 2310 Human Nature and Ethics 1 PHIL 1001 90% 

Theology 1 THEO 1001 Rhetoric 1 ENGL 1001 Human Nature and Ethics 1 PHIL 1001 79% 

Theology 1 THEO 1001 Rhetoric 2 ENGL 1002 Human Nature and Ethics 1 PHIL 1001 76% 

Theology 1 THEO 1001 Rhetoric 1 ENGL 1001 Human Nature and Ethics 2 PHIL 2310 74% 

Rhetoric 1 ENGL 1001 
Human Nature and Ethics 
2 

PHIL 2310 Human Nature and Ethics 1 PHIL 1001 74% 

Rhetoric 2 ENGL 1002 
Human Nature and Ethics 

2 
PHIL 2310 Human Nature and Ethics 1 PHIL 1001 71% 

Theology 1 THEO 1001 Rhetoric 2 ENGL 1002 Human Nature and Ethics 2 PHIL 2310 71% 

Theology 1 THEO 1001 Rhetoric 2 ENGL 1002 Rhetoric 1 ENGL 1001 67% 

Rhetoric 2 ENGL 1002 Rhetoric 1 ENGL 1001 Human Nature and Ethics 1 PHIL 1001 67% 

Rhetoric 2 ENGL 1002 Rhetoric 1 ENGL 1001 Human Nature and Ethics 2 PHIL 2310 62% 

Theology 1 THEO 1001 
Human Nature and Ethics 

1 
PHIL 1001 

Histories of Cultures and 

Societies 
HIST 1001 29% 

Theology 1 THEO 1001 
Individual and Social 
Behavior 

PSYC 1001 Human Nature and Ethics 1 PHIL 1001 28% 

Theology 1 THEO 1001 Science and Nature CHEM 1001 Human Nature and Ethics 1 PHIL 1001 27% 

Human Nature and 

Ethics 2 
PHIL 2310 

Human Nature and Ethics 

1 
PHIL 1001 

Histories of Cultures and 

Societies 
HIST 1001 27% 

Theology 1 THEO 1001 
Human Nature and Ethics 

2 
PHIL 2310 

Histories of Cultures and 

Societies 
HIST 1001 27% 

Theology 1 THEO 1001 
Individual and Social 

Behavior 
PSYC 1001 Human Nature and Ethics 2 PHIL 2310 27% 

Individual and 
Social Behavior 

PSYC 1001 
Human Nature and Ethics 
2 

PHIL 2310 Human Nature and Ethics 1 PHIL 1001 27% 

Theology 1 THEO 1001 Science and Nature CHEM 1001 Human Nature and Ethics 2 PHIL 2310 26% 

Science and Nature CHEM 1001 
Human Nature and Ethics 

2 
PHIL 2310 Human Nature and Ethics 1 PHIL 1001 26% 
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Most Frequent Combinations of Two UCCS Courses Taken in the Same Term:  All Knowledge 
Areas 

Knowledge Area 1 Course 1 Knowledge Area 2 Course 2 
Percent of 

Graduates 

Theology 1 THEO 1001 Rhetoric 1 ENGL 1001 35% 

Rhetoric 2 ENGL 1002 Human Nature and Ethics 1 PHIL 1001 29% 

Theology 1 THEO 1001 Rhetoric 2 ENGL 1002 24% 

Science and Nature CHEM 1001 Rhetoric 1 ENGL 1001 18% 

Theology 1 THEO 1001 Human Nature and Ethics 1 PHIL 1001 16% 

Rhetoric 1 ENGL 1001 Mathematical Reasoning MATH 1450 13% 

Rhetoric 1 ENGL 1001 Histories of Cultures and Societies HIST 1001 12% 

Rhetoric 1 ENGL 1001 Individual and Social Behavior PSYC 1001 12% 

Rhetoric 1 ENGL 1001 Mathematical Reasoning MATH 1390 12% 

Theology 1 THEO 1001 Mathematical Reasoning MATH 1390 11% 

 
 

Sequence of the Theology and Human Nature and Ethics Requirements 
 
The following analysis describes the order in which students complete the six credits in the Theology and the 

six credits in Human Nature and Ethics knowledge areas. Only students who completed all four requirements at 

Marquette are included in the analysis, which was 5,865 students of the 6,645 students in Data Mart #2 (or 

about 88% of the students). This analysis is limited in that it does not describe when during a student’s career 

the requirements are fulfilled but rather the general order in which they are completed. 

 

The table below shows, for about 99% of the 5,865 students included in the analysis, the order in which they 

take the Theology and Human Nature and Ethics requirements. The first semester of Theology is designated as 

THEO 1 and the second as THEO 2; the first semester of Human Nature and Ethics is designated as PHIL 1 and 

the second as PHIL 2. If two classes were taken in the same term, then they are combined below. 

 

First Second Third  Fourth Count Percentage 

THEO 1 PHIL 1 THEO 2 PHIL 2 1,170 20% 

THEO 1 PHIL 1 PHIL 2 THEO 2 1,158 20% 

THEO 1 PHIL 1 PHIL 2; THEO 2 858 15% 

THEO 1 PHIL 1; THEO 2 PHIL 2 717 12% 

THEO 1 THEO 2 PHIL 1 PHIL 2 407 7% 

PHIL 1; THEO 1 THEO 2 PHIL 2 389 7% 

PHIL 1; THEO 1 PHIL 2 THEO 2 279 5% 

PHIL 1; THEO 1 PHIL 2; THEO 2 265 5% 

PHIL 1 THEO 1 PHIL 2 THEO 2 132 2% 

PHIL 1 PHIL 2; THEO 1 THEO 2 128 2% 

PHIL 1 THEO 1 PHIL 2; THEO 2 112 2% 

PHIL 1 THEO 1 THEO 2 PHIL 2 90 2% 

PHIL 1 PHIL 2 THEO 1 THEO 2 73 1% 

 

 

The next several tables break down the percentage of students who complete each requirement by the relative 

position in the sequence. If a student completed more than one requirement in the same term, then the 

requirement is counted in two positions. For example, if a student took PHIL 1 and THEO 1 together and first, 
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then both PHIL 1 and THEO 1 would be included in statistics related to the first and second position in the 

sequence. Thus, the percentages will sum to larger than 100 within a given college. 
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Arts and Sciences 1,803 89% 32% 0% 0%

Business Aministration 1,221 96% 21% 0% 0%

Communication 782 91% 26% 0% 0%

Education 216 90% 19% 0% 0%

Engineering 674 79% 30% 0% 0%

Health Sciences 824 94% 20% 0% 0%

Nursing 303 86% 20% 1% 0%

Professional Studies 42 67% 38% 14% 19%

Grand Total 5,865 90% 26% 0% 0%

Arts and Sciences 1,803 30% 80% 28% 4%

Business Aministration 1,221 20% 94% 11% 2%

Communication 782 26% 79% 25% 2%

Education 216 18% 84% 18% 2%

Engineering 674 23% 67% 20% 11%

Health Sciences 824 19% 92% 17% 4%

Nursing 303 18% 85% 7% 4%

Professional Studies 42 31% 40% 52% 26%

Grand Total 5,865 24% 83% 20% 4%

Arts and Sciences 1,803 4% 27% 68% 43%

Business Aministration 1,221 1% 11% 72% 49%

Communication 782 2% 25% 61% 45%

Education 216 2% 17% 66% 48%

Engineering 674 11% 20% 45% 54%

Health Sciences 824 4% 17% 56% 69%

Nursing 303 4% 6% 44% 67%

Professional Studies 42 29% 50% 21% 36%

Grand Total 5,865 4% 20% 62% 51%

Arts and Sciences 1,803 0% 0% 44% 77%

Business Aministration 1,221 0% 0% 49% 75%

Communication 782 0% 1% 45% 74%

Education 216 1% 0% 48% 72%

Engineering 674 0% 1% 59% 57%

Health Sciences 824 0% 0% 69% 58%

Nursing 303 0% 1% 68% 45%

Professional Studies 42 7% 14% 43% 55%

Grand Total 5,865 0% 1% 52% 69%

College
Number of 

Graduates

Sequence Order  = FOURTH

PHIL 2THEO 2PHIL 1THEO 1

College
Number of 

Graduates

Sequence Order  = THIRD

THEO 2 PHIL 2PHIL 1THEO 1

College
Number of 

Graduates

Sequence Order  = SECOND

PHIL 1THEO 1 THEO 2 PHIL 2

PHIL 2THEO 2PHIL 1THEO 1

Sequence Order  = FIRST
College

Number of 

Graduates
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This analysis demonstrates that students most frequently take THEO 1 first and PHIL 1 second. While is it slightly 

more common for students to take THEO 2 third and PHIL 2 last, there is variability in the sequence both within and 

between colleges.  

 

APPENDIX A 

 

Number of Class Sections Offered by Knowledge Area and UCCS Course 
 

Knowledge Area and Course 
2009-2010 2010-2011 2011-2012 2012-2013 2013-2014 

Fa Sp Su Fa Sp Su Fa Sp Su Fa Sp Su Fa Sp 

Diverse Cultures ADPR 4600 1     1     1     1     1   

ANTH 1001 4 6 1 4 5  5 4 2 5 5  4 4 

ARSC 1954      4   4    3   3   

ARSC 1955       4    3    3    3 

CEEN 3720   1   1   1    1       

COMM 4650                 1 1 

EDUC 1210 4 3   5 4  4 3   5 3  4 3 

EDUC 1953 5                   

EDUC 1954   4                  

EDUC 3240 2 2 1 2 3  2 2 1 1 2 1 2 2 

ENGL 4310       1    1    1    1 

ENGL 4810 2    2   2    2   1   

ENGL 4820   2    1    1    1      

ENGL 4830       1    1    1    1 

ENGL 4840 1    1   1       1   

FREN 3200        1      1       

FREN 3300      1  1 1     1      

FREN 3310                   1 

HEAL 1025 4 4   4 5 1 5 5 1 6 4 2 5 5 

HIST 4135 1    1     1    1  1   

INPS 2010                 1   

JPNS 3200       1              

LEOR 3150         1 1   1  1 1   

MANA 3035 1 1   1 1  1 1   1   1 1 

ORLE 2150 1 3                  

ORLE 3150      1 1              

PHIL 3380      1         1      

PHIL 3780 1       1           

PHTH 4512      1   1    1   1   

SOCI 2250 1    1               

SOCI 3250   1    1    1    1    1 

SOCI 3280         1    1       

SOCI 4400 1    1   1     1  1 1 

SOWJ 2150         1 1   1  1 1   

SPAN 3300                 4 1 
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Knowledge Area and Course 
2009-2010 2010-2011 2011-2012 2012-2013 2013-2014 

Fa Sp Su Fa Sp Su Fa Sp Su Fa Sp Su Fa Sp 

SPAN 3310   3    3    4    4  1 4 

SPAN 3320 1 1   1 1              

SPAN 4320         1 1   1 1  1 2 

SPAN 4400 1                 1 

THEO 2420      2 1  2 2   2 2    1 

THEO 4020 2       2     2     2       

Histories of Cul 

and Soc 
HIST 1001 12 3 1 12 2 1 10 3   11 4  9 3 

HIST 1002 5 8 2 4 8 3 7 9 3 5 8 4 6 8 

HIST 1101 4 7 3 5 7 3 6 5 3 5 6 1 3 7 

HIST 1301 1 1 1 1 1 1 2 1 2 1 1 2 1 1 

HIST 1401 2 1 1 1 2 1 2 1 2  2  1 2 

HIST 1501 2 2 1 2 1 2 2 1 1 2 2 1 1 2 

MISL 1800 1 1   1 1  1 1   1 1  1 1 

NASC 1022   2    2    2    2    2 

Human Nature 

and Ethics 
PHIL 1001  27 36 4 30 36 4 32 36 5 31 33 5 32 33 

PHIL 2310 23 32 8 28 34 9 26 36 9 26 31 11 24 30 

Indiv. and Social 

Behavior 
AFAS 3131 2    2   2    2   2   

ARSC 2010      1               

COMM 1200         1 1 1 2 2  2 1 

CRLS 1001 3 3 2 3 4 1 5 3 1 4 4 1 5 3 

CRLS 4130   1 1 1 2 1 1  1 1  2 1 1 

ECON 1001 1 1   1 1  1 1   1 1  1 1 

ECON 2003 7 5 1 7 4 1 7 4 1 7 5 1 9 5 

INJP 2010         1    1       

NASC 1185 2    2   2           

NASC 2185              2   2   

POSC 2201 6 3 1 2 2 1 2 3 1 3 2  2 4 

POSC 2401 4 3 1 4 3 1 4 3 1 2 2  2 2 

POSC 2601 5 3   4 3  2 2   2 2  2 2 

PSYC 1001 5 4 3 5 3 3 5 3 3 5 4 2 4 3 

PSYC 2101 1 1   1 1  1 1   1 1  1 1 

PSYC 3101 1 2 1 2 1 1 2 2 1 2 3 1 2 2 

PSYC 3120 2     1  1  1   2 2   

PSYC 3201 2 2 1 3 2 1 3 2 1 2 2 1 1 3 

PSYC 3210 1    1 1  1 1    1      

PSYC 3220 1  1 1  1 1 1 1 1  1 1   

PSYC 3401 2 2 1 2 2 2 2 3 1 2 2 1 2 2 

PSYC 3501 2 2 1 2 3 1 2 2 2 2 2 1 2 3 

PSYC 4330   1    1    1    1      

SOCI 1001 5 3 3 5 4 3 3 3 4 4 4 3 5 4 

SOCI 2200 2 1 1 1 1 1 1 1 1 1 2  1 1 

SOWJ 1001 2 2 1 2 1  2 2   2 2  2 2 

WGST 1001      1   1    1   1   

Literature/ ARSC 2970 1 1   1 1   1 1             



U C C S  s e l f - s t u d y  | 63 

 

Knowledge Area and Course 
2009-2010 2010-2011 2011-2012 2012-2013 2013-2014 

Fa Sp Su Fa Sp Su Fa Sp Su Fa Sp Su Fa Sp 

Performing Arts ARSC 3370              1 1  1 1 

CLAS 3025      1        1       

COMM 2100 1 1   1 1  1 1   1 1  1 1 

ENGL 1301 5    5   5    4   4   

ENGL 1302   5    5    5    4    3 

ENGL 2310      1 1  1 1   2 1  1 2 

ENGL 2410 6 1   6 1 1 6  1 5 1  5 1 

ENGL 2420   5    5    5    3    4 

ENGL 2510 7 1 1 6 1 1 7 1   7  1 5 1 

ENGL 2520   6    6    6    5 1   4 

ENGL 2710 8 8 1 8 8 1 8 8 1 6 6 1 8 6 

ENGL 2720 4 4 1 3 4 1 4 4   2 3  3 3 

ENGL 2730 4 4   4 4  4 4   3 3  2 3 

ENGL 2740 1 1   1 1  1 1 1 1 1  1 1 

ENGL 2931 1 1            1      

FREN 3500       1  1 1   1 1  1 1 

FREN 4500                 1   

FREN 4510   1                  

FREN 4540 1         1          

GRMN 3210   1      1     1    1 

GRMN 3500 1    1   1    1   1   

ITAL 3210   1        1        1 

JPNS 3210 1    1     1          

LATN 3500 1    1   1           

MUSI 1020 1  1 1  1 1  1 1  1 1   

MUSI 2420   1    1    1    1  1 1 

SPAN 3500 4 4   4 4  5 4   4 4  4 4 

SPAN 3505   1    1    2    2    2 

SPAN 3515 2    2               

SPAN 3520   2    2              

SPAN 4510 1                   

SPAN 4525       1              

THAR 1020 1 2 1 1 1 1 1 1 1 1 2 1 2 3 

Mathematical 

Reasoning 
COSC 1000 1 1 1 1 1 1 1 1 1 1 1 1 1 1 

MATH 1300 1 1 1 1 2 1 1 1 1 1 1 1 1 1 

MATH 1390 4 3   4 3  6 3   5 3 1 5 4 

MATH 1400 3 4 1 3 4 1 3 6 1 3 4 1 3 5 

MATH 1410 1 1   1 1  1 1   1 1  2 1 

MATH 1450 3 1 1 3 1 1 5 1 1 3 1 1 4 2 

MATH 1451 2 2 1 2 2 1 2 2 1 2 2 1 2 3 

MATH 1700 5 5 1 5 5 1 6 5 1 5 5 1 6 5 

MATH 2030 1 1   2 1  2 1   1 1  2 1 

PRST 2140 1  1 1 1 1 1  1 1  1 1   
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Knowledge Area and Course 
2009-2010 2010-2011 2011-2012 2012-2013 2013-2014 

Fa Sp Su Fa Sp Su Fa Sp Su Fa Sp Su Fa Sp 

PSYC 2001 3 2   3 2  3 2   3 2  3 2 

SOCI 2060 1 1   1 1  1 1   1 1  1 1 

Rhetoric COMM 1100 1 1   1 1   1 1 1 1 2   1 1 

ENGL 1001 83 5 2 83 5 2 85 6 3 80 7 1 84 6 

ENGL 1002 12 72 1 12 72 1 12 74 1 13 71 1 13 72 

Science and 

Nature 
ARSC 1020 2  1 2  1 2  1 2  1 2   

ARSC 1021   2 1  2    2    2    2 

BIOL 1001 3  1 3  1 3  1 3  1 3   

BIOL 1009 1 1   1 1  1 1   1 1  1 2 

BIOL 1406 2    2   2    2       

BIOL 1410                 2   

BISC 1010   1    1 1   1 1  1      

BISC 1015   1 1  1    1    1    1 

CHEM 1001 3 1 1 3 1 1 3 1 1 3 1 1 3 1 

CHEM 1002 1 2 1 1 3 1 1 3 1 1 3 1 1 3 

CHEM 1014               1    1 

PHYS 1001 2  1 2  1 3  1 2  1 2   

PHYS 1002   2 1  2 1   3 1  2 1   2 

PHYS 1003 4 1   4 1  4 1   4 1  4 1 

PHYS 1004 1 3   1 4  1 4   1 4  1 4 

PHYS 1007 1    1   1    1   1   

PHYS 1008 1    1   1    1   1   

PHYS 1009   1    1    1    1    1 

PHYS 1013 1    1   1    1   1   

PHYS 1014   1    1    1    1    1 

PRST 1120 3 1   1 1  1 1   1 1  1 1 

Theology THEO 1001 34 25 4 36 25 5 36 27 4 37 24 3 39 25 

THEO 2000 3 3   3 2  3 2   4 2 1 3 1 

THEO 2010 2 4   3 2  4 2   3 2  3 1 

THEO 2100 2 2 1 3 2 1 2    1  1 2 3 

THEO 2110 4 3   4 4  4 2   2   3 2 

THEO 2200 2 2 1 2 2  2 5 1 3 3  3 1 

THEO 2210 1 2   2 3 1 4 4   6 5 1 4 3 

THEO 2230                   2 

THEO 2250                 1 1 

THEO 2300 4 4   2 2  2 3   4 3  1 1 

THEO 2310 5 4   4 4  3 5   2 5  6 6 

THEO 2320           1          

THEO 2400 4 5 2 3 4 1 3 5 1 5 4  3 2 

THEO 2410 2 4 1 2 3  3 4   3 5  3 4 

THEO 2500              2 1 1 2 1 

THEO 2530                     1       
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Appendix 10: UCCS Integrated Core Learning Outcomes Assessment Plan 

 

Rationale: 

The University Core of Common Studies aspires to provide undergraduate students more than a 

set of competencies in a wide variety of knowledge areas.  Central to the notion of 

transformative education in the Jesuit tradition is the pursuit of an integration of knowledge into 

a comprehensive, transcendent vision of life that guides how students act as responsible members 

of the global human family.  The core learning outcomes are designed, therefore, with these 

aspirations in mind; given their centrality to the mission of the University, a thoughtful process 

of ongoing assessment is necessary. 

 

Assumptions: 

 The skills and knowledges developed in Core courses help to prepare students to succeed 

in their coursework for their undergraduate majors. 

 The assignments to be assessed must be part of regular (i.e., graded) coursework to 

ensure student motivation. 

 The senior experience/capstone courses are not being evaluated by this process.  Rather, 

these courses are providing crucial sites to assess student proficiency with the Integrated 

Core Learning Outcomes.  This assessment process may or may not be directly linked to 

any other assessments faculty are doing for their courses/departments/units/colleges. 

 Faculty teaching senior experience/capstone courses benefit from this process because 

they have a right to expect a high degree of proficiency among our undergraduates with 

the Integrated Core Learning Outcomes by the time they enroll in such courses, and this 

process is, in part, designed to give faculty the opportunity to identify Core learning 

outcomes that are not being fulfilled. 

 The role of the Core Curriculum Review Committee (CCRC) is to provide an external 

evaluation of assessment results produced by senior experience/capstone courses; and to 

facilitate conversations among stakeholders across the University about the needs of 

undergraduates in all of the colleges. 

 

Relationship to assessment of Knowledge Area Learning Outcomes: 

The University Core of Common Studies has a two-part system of assessment: 

Knowledge Area Learning Outcomes will be assessed in the knowledge area courses 

according to a four-year rotating schedule; 

Integrated Core Learning Outcomes will be assessed yearly based upon the voluntary 

participation of faculty teaching senior experiences/capstones from across the 

undergraduate colleges. 

 

Process: 

A set of rubrics for each of the four Integrated Core Learning Outcomes has been designed by a 

team of faculty experts from across the undergraduate colleges.  These rubrics will be used by 

faculty teaching senior experience/capstone courses to evaluate one or more of the Integrated 

Core Learning Outcomes. 

 

Timeline: 
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Date Action Responsible party 

Spring 

semester 

Identify and recruit faculty teaching senior 

experience/capstone courses during the following 

academic year. 

 Goal 1: to have at least one senior 

experience/capstone course from each of the 

undergraduate colleges; 

 Goal 2: to have each integrated core learning 

outcome assessed by at least two different senior 

experience/capstone courses. 

CCRC 

Summer 

semester 

Consult with senior experience/capstone instructors to 

discuss assignments that will be used to assess integrated 

core learning outcomes. 

 Goal: to utilize assignments that are clearly 

integrated within the course and not "add-ons."  

The ideal assignment is one that requires the 

student to draw upon the skills and knowledges 

developed in Core courses to fulfill the tasks 

associated with the course. 

Director of CCRC 

End of 

fall 

semester 

Faculty teaching senior experience/capstone courses in 

the Fall semester will evaluate the designated 

assignment(s) using the Integrated Core Learning 

Outcome rubrics.  Faculty would then submit reports on 

assessment results to Director of CCRC.  The report 

would include: 

 information on the assignment assessed 

 data on student proficiency levels as determined 

by the assignment (this would need to include 

tallies of how many students earned each 

proficiency level) 

 artifacts/examples from each proficiency level 

(e.g., Proficient, Competent, Developing) 

 a brief report (1-2 pp.) detailing findings of the 

assessment and recommendations based on 

results observed. 

Faculty members teaching 

senior experience/capstone 

courses 

1/15-30 Meeting of CCRC to discuss initial results reported from 

faculty teaching senior experience/capstone courses 

CCRC 

4/15 Contact faculty who have participated in the assessment 

process during the past academic year to invite feedback 

on the rubrics (due 5/30): 

 can the rubrics be revised to be more effective or 

clear? 

 Are there other ways in which students can 

demonstrate proficiency with outcomes in a 

capstone task or assignment not currently listed in 

the "operationalized" examples for the Integrated 

Core Learning Outcomes? 

 Are the learning outcomes themselves still 

appropriate or do any of them need to be 

revisited? 

Director of CCRC 
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End of 

spring 

semester 

Faculty teaching senior experience/capstone courses in 

the Spring semester will evaluate the designated 

assignment using the Integrated Core Learning Outcome 

rubrics.  Faculty would then submit report on assessment 

results to Director of CCRC.  The report would include: 

 information on the assignment assessed 

 data on student proficiency levels as determined 

by the assignment 

 artifacts/examples from each proficiency level 

(e.g., Proficient, Competent, Developing) 

 a brief report (1-2 pp.) detailing findings of the 

assessment and recommendations based on 

results observed. 

Faculty members teaching 

senior experience/capstone 

courses 

6/15 Forward assessment results to Director of Assessment Director of CCRC 

7/15 Submit report on assessment results to Director of CCRC.  

Report would include: 

 aggregated data across courses assessed for each 

Integrated Core Learning Outcome; 

 artifacts/examples from each proficiency level 

 initial recommendations based on observed trends 

Director of Assessment 

9/1-30 Presentation of results and additional recommendations to 

CCRC 

 instructors of senior experience/capstone courses 

previous academic year will be invited to the 

CCRC meeting for their input 

Director of CCRC 

10/1 Submission of results and revise recommendations of 

CCRC to University Board of Undergraduate Studies 

(UBUS) and Vice Provost for Undergraduate Teaching 

and Programs 

CCRC 

10/15-30/ “Closing the loop” stage 1: Discussion with UBUS and 

other relevant stakeholders of how to implement any 

necessary revisions to Core courses based on assessment 

results and recommendations. 

UBUS? 

1/15-30 "Closing the loop" stage 2: after conversations with 

relevant stakeholders, submit proposals as necessary for 

revising or improving courses and/or assignments to 

CCRC 

Director of CCRC 
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Appendix 11: UCCS Knowledge Area Assessment Plan  

 

Rationale: 

The University Core of Common Studies (UCCS) constitutes 36 credits at the undergraduate 

level, some 28% of the credits required for graduation.  Given its size and centrality to the 

undergraduate mission of Marquette University, a thoughtful and rigorous assessment plan is 

desired to ensure that the Core lives up to its fullest potential and provides students the 

opportunity to acquire the skills and knowledges to flourish after graduation. 

 

Assumptions: 

 Individual departments and units teaching courses for the knowledge areas are the experts 

in determining course materials, learning outcomes, and models of assessment. 

 The role of the Core Curriculum Review Committee (CCRC) is to provide an external 

opportunity to evaluate assessment results produced by departments and units; to 

facilitate conversations among stakeholders across the University about the needs of 

undergraduates in all of the colleges. 

 The Director of Assessment plays a crucial role in the process to help ensure objectivity 

and to provide expertise in best practices across the country. 

 The goal of knowledge area assessment is to identify areas in which students need further 

assistance.  Improving courses and course assignments is an ongoing process, and should 

be guided by direct assessment measures when possible. 

 Knowledge area assessment is not directly linked to a review of individual courses or 

instructors, which will be a separate process. 

 

Relationship to assessment of Integrated Core Learning Outcomes: 

The University Core of Common Studies has a two-part system of assessment: 

Knowledge area learning outcomes will be assessed according to a four-year rotating 

schedule; 

Integrated core learning outcomes will be assessed yearly based upon the participation of 

faculty teaching senior experiences/capstones from across the undergraduate colleges or 

other places in the curriculum and co-curriculum where these outcomes can be reliably 

assessed. 

 

Cycle: 

The nine knowledge areas will be assessed on a four-year schedule as follows: 

 

CYCLE ACADEMIC YEAR KNOWLEDGE AREA 

1 2011-12 Rhetoric;  

Mathematical Reasoning;  

2 2012-13 Human Nature and Ethics;  

Histories of Cultures and Societies 

3 2013-14 Individual and Social Behavior; 

Science and Nature; 

Theology  

4 2014-15 Diverse Cultures 
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Literature/Performing Arts 

 

Timeline: 

 

Date Action Responsible parties 

1/15 of 

previous 

academic 

year 

Contact Chairs/Directors of departments/units teaching 

courses in relevant knowledge areas who will be charged 

with assessment during the following academic year. 

 Identify contact person in departments/units, if 

not Chair/Directors. 

Director of CCRC 

5/1 Follow-up with Chairs/Directors or contact persons to see 

if any problems or questions are emerging in the 

development of an assessment plan. 

Director of CCRC 

8/1-15 Discuss with Chair/Directors or contact persons finalized 

plan for assessing courses fulfilling the relevant 

knowledge area. 

Director of CCRC 

Chair/Director/contact person 

from individual department/unit 

10/15 Brief check in with Chair/Director/Contact person to see 

if any problems or questions are emerging in the 

implementation of an assessment plan. 

Director of CCRC 

5/30 Submit assessment results from courses to Director of 

CCRC.  Documents would include: 

 rubrics for individual courses assessed; 

 artifacts/examples from each proficiency level 

(e.g., Proficient, Competent, Developing); 

 a brief written reflection (1-2 pp.) on initial 

conclusions drawn from assessment results. 

Chair/Director/contact person 

from individual department/unit 

6/15 Forward assessment results to Director of Assessment Director of CCRC 

7/15 Submit report on assessment results to Director of CCRC.  

Report would include: 

 aggregated data across courses assessed; 

 artifacts/examples from each proficiency level; 

 initial recommendations based on observed 

trends. 

Director of Assessment 

9/15 Forward assessment report to subcommittee of CCRC for 

review.  Subcommittee will be composed of: 

 area representative 

 2 other voting members 

Director of CCRC 

9/20-30 Presentation of results and initial recommendations by 

subcommittee to CCRC 

Subcommittee members of 

CCRC 

10/1-15 Submission of results and initial recommendations of 

CCRC to Chairs/Directors/contact persons for input 

 "Closing the loop" stage 1: inviting 

Chairs/Directors to identify possible 

modifications/revisions/etc. based on assessment 

process. 

Director of CCRC 

10/15-20 Submission of final report on assessment of Knowledge 

Area Outcomes 

Director of CCRC 

5/30 "Closing the loop" stage 2: follow-up conversation with 

Chair/Directors to identify any 

Director of CCRC 

Chair/Director from individual 
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modifications/revisions/etc. to core courses that will be 

implemented in the next academic year. 

departments/units 

 

During the subsequent four-year cycle, there will be a "Closing the loop" stage 3, which would 

involve the Director of CCRC following up with Chair/Directors on the implementation status of 

modifications/revisions/etc. proposed during the previous assessment cycle. 

 

Results: 

Results from the process of Knowledge Area Learning Outcome assessment will be submitted to 

four groups: 

 Individual department/units participating in assessment 

 University Assessment Committee  

 Annual report to Vice Provost for Undergraduate Teaching and Programs 

 University Board of Undergraduate Studies, as requested 
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Appendix 12: Focus group discussions summary results: 

 

Focus group discussions were undertaken during the spring semester of 2014 to ascertain 

perceptions of the UCCS and potential areas for revision/improvement. Each focus group was 

attended by at least two members of the CCRC, generally the Director and a relevant area 

member. The following focus group discussions were held: 

 

I. Undergraduate colleges 

Klingler College of Arts and Sciences (Dean's Advisory Council) 

College of Business Administration 

Diederich College of Communication  

College of Education  

College of Engineering (Committee on Undergraduate Studies) 

College of Health Sciences 

College of Nursing 

College of Professional Studies 

 

II. Other University stakeholders 

Jesuit community 

CAPS 

 

III. students/alumni 

Jesuit community 

Parents Council 

Marquette University Student Government 

 

 

A subcommittee of the CCRC attempted to identify overarching themes and concerns from these 

focus group discussions: 

 

Results of Focus Group Reports: Themes and Highlights 

CCRC Ad Hoc Committee: L. Barrington, M. McAvoy, and Z. Wallace 
 

Theme 1: The Marquette University Core of Common Studies should be integrative, 

consistent with ideas of Jesuit pedagogy, and liberal arts-focused.  

 This was one of the primary take-away points of multiple focus groups, including those 

outside of A&S. 

 Keeping "what is unique about a Jesuit education" in mind is important. We need to 

decide what the purpose of the Core is and redesign courses to achieve the outcomes. 

 The components of the Core should be better connected. At present, “coherence between 

courses is not recognizable to students.” 

 How the disciplines relate to each other should be clearer, possibly through emphasizing 

themes or questions rather than discipline-based knowledge areas.  

 The Core could be thematic, focusing on issues like the environment, social justice, or 

social teaching of the Church. 
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 Integration could include a better sense of course sequencing, but not all mentioned that 

specific idea. Indeed, some saw the lack of coordination or sequencing at present as 

having the benefit of flexibility.  

 Hard to articulate the purpose for the current Core. Once a more streamlined core is 

adopted, faculty and staff must be able to convey what makes it a unique and beneficial 

part of a Marquette education.  

 

Theme 2: The Marquette University Core of Common Studies should be a real core, which 

is designed to create a common experience for students.  

 It is important to limit the number of courses in the Core (i.e., to make it a real core), both 

for coherence and to avoid a core that looks like the gen. ed. requirements at public 

universities.   

 Without a real core, we look increasingly like a professions-focused trade school  

 A common core is one of the few potentially unifying activities students experience at 

Marquette (but in practice the current Core may divide more than unify) 

 There is an opportunity to start from scratch rather tinkering with the existing Core 

 Some competencies could be left to the individual colleges or majors, but otherwise there 

should be fewer courses in the Core.  

 

Theme 3: There is a need to maintain or deepen certain key competencies.  

 Especially in our increasingly globalized and communications-focused society, 

communication skills and an understanding of diverse cultures are essential.  

 There were numerous suggestions on what should be included in the Core, but the most 

frequent suggestions dealt with the development of student communication skills and 

cultural competency.  

 Strong opposition by some to cutting “diverse cultures” courses from the Core.  

 General support for rethinking, “augmenting,” and/or strengthening the writing/ rhetoric 

requirement. At present, students cannot formulate a basic thesis statement.  
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Appendix 13: UCCS Importance and Satisfaction Comparison Data 

 

Importance - Students n 

% 

Very 

Import

ant 

% 

Importa

nt 

% 

Somewhat 

Important 

% Not 

Important   

Rhetoric 297 38 37 20 5   

Mathematical Reasoning 297 34 39 22 5   

Diverse Cultures 300 31 35 21 14   

Science and Nature 296 30 40 22 8   

Individual and Social Behavior (Social 

Sciences) 299 28 41 24 7   

Histories of Cultures and Societies (History) 295 24 37 26 14   

Ethics (Philosophy requirement 2) 297 23 33 26 18   

Introduction to Theology (Theology 

requirement 1) 297 17 32 32 20   

Literature/Performing Arts 296 17 29 28 25   

Human Nature (Philosophy requirement 1) 300 13 35 33 19   

Theology 2000-level (Theology requirement 

2) 296 11 20 28 40   

              

Importance - Faculty n 

% 

Very 

Import

ant 

% 

Importa

nt 

% 

Somewhat 

Important 

% Not 

Important   

Human Nature and Ethics 269 61 28 10 1   

Rhetoric 266 56 26 15 3   

Science and Nature 266 55 35 9 2   

Mathematical Reasoning 267 54 34 10 2   

Histories of Cultures and Societies (History) 268 51 36 11 1   

Diverse Cultures 269 51 29 16 4   

Literature/Performing Arts 267 48 37 12 3   

Theology 270 43 32 19 7   

Individual and Social Behavior (Social 

Sciences) 267 38 46 14 2   

              

              

Satisfaction - Students n 

%Not 

Compl

eted 

% Very 

Satisfied 

% 

Satisfied 

% 

Dissatisfie

d 

% Very 

Dissatisfie

d 

Individual and Social Behavior (Social 

Sciences) 291 16 24 51 6 3 

Histories of Cultures and Societies (History) 293 16 22 50 7 5 

Mathematical Reasoning 289 12 20 55 11 2 

Rhetoric 290 5 19 54 15 7 

Science and Nature 292 11 19 50 15 5 

Ethics (Philosophy requirement 2) 294 33 17 35 10 6 

Diverse Cultures 293 27 17 40 10 6 

Literature/Performing Arts 291 28 16 41 9 7 

Human Nature (Philosophy requirement 1) 293 15 15 44 17 8 
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Theology 2000-level (Theology requirement 

2) 293 33 15 29 13 9 

Introduction to Theology (Theology 

requirement 1) 289 5 13 45 20 17 

              

Satisfaction - Faculty n 

% 

Very 

Satisfi

ed 

% 

Satisfied 

% 

Dissatisfie

d 

% Very 

Dissatisfie

d   

Rhetoric 192 17 57 24 2   

Human Nature and Ethics 200 16 67 17 1   

Literature/Performing Arts 193 15 64 17 4   

Theology 198 14 59 23 5   

Histories of Cultures and Societies (History) 188 13 72 14 1   

Mathematical Reasoning 190 11 68 19 2   

Science and Nature 183 9 69 18 4   

Individual and Social Behavior (Social 

Sciences) 180 9 76 13 2   

Diverse Cultures 195 7 56 30 7   

 

Complete survey data can be found at the UCCS website 

 

A subcommittee of the CCRC examined the open response comments from faculty members to 

determine areas of broad consensus. The following were noted by subcommittee members: 

 

1) Lack of Integration or Sense of Purpose:   

 Numerous terms like “ad hoc,” “disjointed,” “fragmented,” “unconnected,” 

“disconnected,” “isolated,” “not integrated,” “poorly integrated,” “piecemeal,” “random,” 

“scattered,” “scattershot,” “unintentional,” “not tied to majors curricula,” “inconsistent,” 

“no common vision,” “no coherence,” and “overall coherence and integration is lacking”  

 People are worried both about the lack of integration and the extent to which that lack of 

integration signals that this is just a checklist with no real common purpose 

 

2) Changes Needed in Requirements:  

 Most comments on requirements signaled the need for change; disagreement on specific 

changes.  

 For example, some people said too much Theology, while others said there should be 

more upper-level Theology and Philosophy 

 Some said too much focus on humanities; others felt not enough commitment to 

humanities as a way of signaling what makes us distinct 

 Some felt there should be more lit/performing arts; others felt those classes weren’t 

delivering  

 More people felt that there were too many required courses than too few, though several 

people pointed to more courses needed in math, science, and social science  
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3) Teaching/Execution Problems:  

 Many people emphasized too many adjuncts used  

 Some believed it is not challenging enough 

 Most concerning comment was: “Sometimes the ‘throwaway’ course that is given to 

numerous professors instead of having an interested and dedicated faculty group that 

teaches it”  

 

4) Importance:  

 Faculty see the Core as important for making the Marquette experience different from 

that at other universities 

o “Important” mentioned four times 

o “Essential” mentioned five times (esp. in terms of mission or distinctiveness 

versus other universities) 

 Some sense, though, that while the Core could be Marquette’s key “branding point,” in 

practice it is just seen as a set of requirements to check off on a list 
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Appendix 14: SWOT analysis 

 

 Strengths Weaknesses Opportunities Threats 

R
a

ti
o

n
a
le

 

The UCCS can claim a 

450-year heritage of 

Jesuit education, 

which has global name 

recognition. The 

concept of a liberal 

arts education remains 

valued by many 

corporations, parents, 

and students. 

Poorly articulated 

rationale for the 

distinctiveness of 

individual 

requirements and the 

UCCS as a whole. 

Develop a brochure on 

"Jesuit liberal 

education for the 21st 

century" and present to 

Associate Deans, who 

can pass information 

on to advisers. 

Admissions and OMC 

could also use this to 

highlight the "value 

added" of a Marquette 

education. Update 

UCCS website with 

these materials as well. 

"Culture wars" 

threaten to diminish 

positive connotations 

of "Jesuit education" 

among certain 

populations. If a clear 

rationale for the value 

of a liberal arts 

education is not 

articulated, parents and 

students may lose 

positive associations. 

O
rg

a
n

iz
a
ti

o
n

 

Convenience of 

student scheduling is 

prioritized by 

designing the UCCS 

with minimal 

sequencing. Several of 

the knowledge areas 

offer students a broad 

menu of options. 

Colleges can tailor the 

UCCS for their 

students by requiring 

particular courses. 

Prioritizing 

convenience means 

that the UCCS lacks 

structure, making 

integration, 

sequencing, or 

knowledge transfer 

difficult. Very little 

sequencing of courses 

or intentional 

connections drawn 

among them. 

Work with advisors 

across the colleges to 

develop more coherent 

sequences of when and 

which UCCS courses 

are taken. Engage in 

cross-college review to 

explore reorganization: 

size of core, 

knowledge areas, 

timing of courses in a 

student's career, etc. 

If other campus 

discussions (e.g., total 

number of credits for 

graduation, transfers, 

online delivery) do not 

account for 

implications for 

UCCS, it could 

diminish the 

possibility of a 

Marquette-specific 

experience for 

students. 

R
el

ev
a

n
ce

 t
o
 m

a
jo

r 

The UCCS blends very 

specific requirements 

(e.g., every student 

must take PHIL 1001 

and THEO 1001) with 

some highly elective 

requirements (e.g., 50 

different courses fulfill 

the Diverse Cultures 

requirement). 

Core courses are often 

seen as "Gen. Ed." by 

students and advisers, 

less important than 

major courses and 

taken ad hoc based on 

openings in course 

schedule. 

Explore capstone or 

other culminating 

experiences (either 

core-specific or 

disciplinary) and other 

ways to integrate 

knowledge areas more 

intentionally (see 

UCCS report on 

models for increasing 

integration). 

 

S
ta

ff
in

g
 

The UCCS has an 

efficient financial 

model, utilizing 

courses that fulfill both 

Core and 

disciplinary/major 

requirements. Many 

courses are targeted at 

Many courses are 

taught by participating 

faculty or graduate 

students, who may not 

be as effective as 

regular faculty and 

who may not have 

knowledge of the 

The coming wave of 

retirements could 

create the opportunity 

for a new generation of 

faculty interested in 

the University mission. 

Expand existing 

professional 

Long-term budget 

constraints could 

inhibit the quality of 

instruction, the morale 

of participating 

faculty, and limit 

professional 

development 
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a foundational level, 

thus not requiring an 

instructor with 

advanced area 

specialization. 

history of Jesuit 

education. 

development 

opportunities, such as 

seminar on Catholic 

Higher Ed, collegium, 

Manresa, CTL. 

opportunities to 

develop experience 

with Catholic higher 

education. 

A
ss

es
sm

en
t 

Assessment utilizes 

both course areas and 

senior 

experience/capstone 

courses in disciplines, 

giving instructors 

across colleges the 

opportunity to connect 

Core and disciplinary 

outcomes and to offer 

feedback on the 

effectiveness of the 

UCCS. 

The current system of 

assessment is 

cumbersome, requires 

significant labor and 

ongoing monetary 

resources. 

A coordinated 

discussion among the 

Provost Office, deans, 

and assessment to 

develop a University-

wide plan for assessing 

the UCCS outcomes in 

an efficient and 

resource-appropriate 

manner. 

Ongoing financial 

pressures might dictate 

insufficient resources 

for genuine 

assessment. Increasing 

assessment 

responsibilities among 

faculty on a variety of 

fronts could diminish 

goodwill. 

L
ea

rn
in

g
 o

u
tc

o
m

es
 

The UCCS provides an 

identifiable curricular 

location for some of 

the highest mission-

driven aspirations of 

the University, 

enabling 

disciplinary/major 

courses to focus on 

discipline-specific 

training. 

The learning outcomes 

for the knowledge 

areas are not 

distinctive; the 

integrated core 

learning outcomes are 

difficult to measure, 

given their aspirational 

nature. 

Review outcomes in 

light of self-study and 

peer/aspirational 

institutions. Identify 

operational versions of 

aspirational outcomes. 

Create clearer 

connections among the 

various levels of 

outcomes across 

Marquette (i.e., the 

four pillars, 

institutional outcomes, 

integrated core 

learning outcomes, 

etc). 

Without clear 

rationales for the value 

of specific assessment 

initiatives and 

transparent processes 

for implementing and 

follow-through, faculty 

buy-in and goodwill 

could diminish. 
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Appendix 15: MODELS FOR INCREASING INTEGRATION AMONG COURSES IN 

THE UNIVERSITY CORE OF COMMON STUDIES  

 

Summary findings: 

Marquette University could more fully realize the ideals of integration underlying the University 

Core of Common Studies (UCCS) by implementing one or more of five possible models.  

Increasing integration among UCCS courses could increase student satisfaction, raise student 

proficiency with learning outcomes, and reflect ideals of Jesuit pedagogy. 

 

To view a graphic summary of the five models, see Appendix A. 

 

I. Purpose and Process: 

This report provides models for establishing a more intentionally integrated UCCS.  The charge 

to produce this report came from the University Board of Undergraduate Studies, whose 12 

November 2012 "Request for Proposal for Integration Plan for the University Core of Common 

Studies" outlines the CCRC responsibility to provide a report by the end of March 2013. 

 

Throughout this report there are several guiding assumptions.  These include: 

1. The highest priority guiding any curricular change should be improvement to student 

learning.  While assessment of student learning is important, curricular change should not 

be guided first and foremost by the desire to create a more comprehensive system of 

assessment. 

2. The models presented in this report are not necessarily mutually exclusive, but could be 

combined. 

3. This report focuses on those requirements associated with the UCCS.  It does not address 

College Curricula, which are often confused in the minds of students and other 

stakeholders with the UCCS.  Members of the CCRC recognize that it is not within the 

purview of the committee to make recommendations on College Curricula; however, a 

fully integrated undergraduate experience would need to account for the requirements 

associated with these curricula. 

4. Any initiatives to improve integration among areas of the UCCS should be undertaken in 

conjunction with a broader process of UCCS review, in coordination with other 

significant University stakeholders including UBUS, the Office of the Provost, University 

Academic Senate, and the undergraduate Colleges. 

5. The foundational philosophy of Ignatius of Loyola and Jesuit traditions of higher 

education emphasizing the importance of critical thinking, reflection, and discernment 

must guide any curricular change to the UCCS.   

6. Developing a distinctive educational experience based upon Jesuit traditions at Marquette 

University can simultaneously serve two functions: providing crucial skills to a 

generation of students who have been trained in an environment of high-stakes testing 

that often comes at the expense of integrative learning; securing this institution's position 

in an increasingly competitive higher education landscape. 

 

It is important to note that the findings in this study are consistent with ongoing University 

efforts to expand high-impact practices.  These practices, as outlined by the American 

Association of Colleges and Universities, represent evidence-based pedagogies that are 

http://www.aacu.org/leap/hip.cfm
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increasingly apparent among respected institutions of higher learning across the country, and 

among peer and aspirational institutions from Marquette University.  From the perspective of the 

CCRC, any viable proposal for curriculum revision would need to work with existing initiatives 

on campus. 

 

II. Data Sources and Findings: 

In preparation for this report, members of the CCRC engaged in research of best practices among 

more than 30 institutions of higher education across the country (see Appendix B).  Keen to 

build on existing initiatives and to make evidence-based decision-making wherever possible, 

members also consulted a number of existing documents and assessment reports.  They would 

include: 

1. "Report on the defining characteristics of the University Core of Common Studies 

(UCCS)," 24 November 2012.  This report was prepared in response to queries for the 

University self-study document associated with the HLC reaccreditation process.  It lists 

key influences that guide the UCCS, and identifies integration and sequencing as areas 

meriting review and possible revision. 

2. "Response to UBUS report to the University Academic Senate," 23 September 2012.  

This document responds to initial questions from the Chair of the UAS regarding the 

status of assessment initiatives for the UCCS, and provides a rationale for preserving the 

current nine knowledge areas.  It endorses the development of a more thoughtful, 

intentional structure for the UCCS. 

3. "2012 Annual Report of University Core of Common Studies," 20 July 2012. 

4. Reflections section of "2012 Annual Assessment Report" 

5. "2012 Graduating Senior Survey" 

 

Additional materials associated with ongoing efforts to improve University academic advising 

were also consulted, and are referenced in Appendix C. 

 

The impetus toward developing greater integration among courses associated with the UCCS 

comes in part from the history of Jesuit education, which emphasizes the necessary 

interconnections among fields of knowledge (see "Report on the defining characteristics of the 

University Core of Common Studies (UCCS)").  Attention to integration is also being driven by 

the development of national best practices by organizations such as the American Association of 

Colleges and Universities, which is devoting considerable resources to developing more fully 

integrated models of general education.  Indeed, AACU publications have asserted that such 

integration is a hallmark of liberal education, and a necessary component of a 21st century 

education. 

 

Significant research indicates the economic benefits to students of having a well-integrated 

liberal arts education.  Particularly in the wake of the 2007 economic downturn, employers are 

raising their expectations of graduates and the kinds of skills future employees must possess.  A 

2010 survey of employers indicates that 91% of employers say that they are “asking employees 

to take on more responsibilities and to use a broader set of skills than in the past.”
4
 

                                                 
4
 “Raising the Bar: Employers’ Views on College Learning in the Wake of the Economic Downturn” (AACU and 

Hart Research Associates, 2010).  In a 2012 presentation to the AACU entitled "The Economic Value of Liberal 
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The impetus toward developing a more fully integrated UCCS at Marquette University is also 

driven by assessment data, both local and national.  Data indicates that integration is a hallmark 

of Marquette education for students entering their first year; however, Marquette loses its edge in 

this area relative to peers in the AJCU and nationally over the course of an undergraduate's 

career.  By a statistically significant margin (p<.001), first-year students at Marquette report a 

higher likelihood of having "Worked on a paper or project that required integrating ideas or 

information from various sources" than students from other Jesuit institutions, members of our 

Carnegie Class, and the national mean reported on the NSSE 2010.
5
  The same survey, however, 

indicates that by senior year there is no statistically significant difference between Marquette 

students and the national mean, and Marquette students are less likely by a modest statistically 

significant margin (p<.01) to indicate working on projects requiring integration than students at 

other Jesuit institutions.  Improvements in integration, then, represent an opportunity to build on 

existing strengths of Marquette relative to its peers, and offer an opportunity to present potential 

students a compelling case for choosing Marquette University within a competitive higher 

education landscape. 

 

II.A. Assessment data findings: 

1. Graduating Senior Survey.  Indirect measures of student proficiency with learning 

outcomes via surveys of student satisfaction tend to be relatively positive.  On the 2012 

Graduating Senior Survey, for example, 76.1% of participants indicated that the UCCS 

contributed markedly or moderately to their ability to apply the perspectives, concepts 

and traditions of multiple disciplines to personal, professional, intellectual, and societal 

challenges (ICLO 1).  A comparable number, 74.0%, indicated comparable levels of 

perceived improvement in their ability to pursue an integration of knowledge into a 

comprehensive, transcendent vision of life.  

2. National Survey of Student Engagement 2010.  On a four-point Likert scale (1=Never 

and 4=Very often), first-year students at Marquette University had a mean result of 3.38 

on the question regarding integration referenced above; the mean result among seniors 

was 3.39.  In contrast to Marquette University, among all three comparison groups 

(Jesuit, Carnegie Class, and NSSE 2010), the mean result among seniors was higher than 

it was among first-year students.  This higher result means that the effect size between 

Marquette and its comparison groups largely disappears at the senior level, and actually 

becomes negative when compared to Jesuit institutions.  Among first-year students, effect 

                                                                                                                                                             
Education," Debra Humphreys pointed to the following statistics as indicators of the increasing importance of a 

well-integrated liberal education: 

 91% of employers say that they are “asking employees to take on more responsibilities and to use a broader 

set of skills than in the past” 

 90% of employers say that their “employees are expected to work harder to coordinate with other 

departments than in the past.” 

 88% of employers say that “the challenges their employees face are more complex than they were in the 

past.” 

 88% of employers agree that “to succeed in their companies, employees need higher levels of learning and 

knowledge than they did in the past” 

Data accessed from http://www.aacu.org/leap/What_is_liberal_education.cfm 
5
 National Survey of Student Engagement 2010 Mean Comparisons. 

http://www.aacu.org/leap/What_is_liberal_education.cfm
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size is .26, .41, and .34 relative to Jesuit, Carnegie Class, and NSSE 2010 respectively; 

among seniors, effect size relative to these comparison groups is -.11, .14, .06. 

3. Senior capstone/experience ICLO assessment.  For academic year 2012-13, 15 capstone 

or senior experience courses across six of the eight colleges offering undergraduate 

degrees engaged in a pilot study to assess the four Integrated Core Learning Outcomes.  

Of these 15 courses, only 2 were able to measure the learning outcomes most explicitly 

requiring a high level of integrative thinking: learning outcome one (Apply the 

perspectives, concepts and traditions of multiple disciplines to personal, professional, 

intellectual, and societal challenges.) and learning outcome three (Pursue an integration 

of knowledge into a comprehensive, transcendent vision of life.).  Three other courses 

were initially designed to measure these outcomes, but instructors subsequently decided 

that their coursework would be unable to measure them directly.  The low participation 

rates suggests a point that circulates widely across Marquette University on an anecdotal 

level: faculty across the Colleges believe that students acquire proficiency with the 

Integrated Core Learning Outcomes, but they cannot identify specific curricular sites in 

which students would gain this proficiency.  That capstone or senior experience 

courses—courses designed explicitly to provide students the opportunity to draw together 

and integrate their disciplinary studies—cannot provide direct information on the 

relationship between disciplinary study and coursework taken for the University Core of 

Common Studies indicates that the University should explore options for improving 

delivery of the learning outcomes associated with the UCCS. 

 

II.B. General observations: 

While greater integration of coursework—and particularly general education or so-called "core" 

courses—has become a key concern among institutions of higher education, preserving 

flexibility of student schedules continues to be a higher priority.  That is, highly structured, 

closely integrated sequences of courses are not the norm in the United States academy currently.  

Rather, the three primary models of achieving integration are: 

1. A tiered method in which area requirements are fulfilled by taking two courses, one of 

which is cast as more "foundational," and is a prerequisite for the second level course.  

Institutions utilizing a tiered method would include Loyola University–Chicago and 

Santa Clara University. 

2. The creation of course clusters, which are often organized around a shared theme or 

question.  Institutions utilizing course clusters would include Dickinson College, Sarah 

Lawrence College, and Washington University. 

3. An integrated capstone course specifically associated with the general educational core 

requirements.  Such capstones can be University-wide courses or discipline-specific 

courses tailored to integrate with core coursework.  Institutions utilizing integrated 

capstones would include St. Thomas University. 

 

Marquette is perhaps singular among institutions of higher learning in having two different sets 

of learning outcomes associated with the UCCS (one set of outcomes associated with 

"knowledge areas"; one set of outcomes associated with the "Integrated Core Learning 

Outcomes").  The UCCS is composed of nine distinct knowledge areas, and all undergraduates 

students are required to take 36 credits (generally, 11-12 courses) to fulfill their Core 

requirements: 
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Knowledge Areas  

Rhetoric (2 courses) 

Mathematical Reasoning (1 course) 

Science and Nature (1 course) 

Individual and Social Behavior (1 course) 

Histories of Cultures and Societies (1 course) 

Literature/Performing Arts (1 course) 

Human Nature and Ethics (2 courses) 

Theology (2 courses) 

Diverse Cultures (1 course) 

 

Each of the nine knowledge areas has three learning outcomes, which can be found at 

http://www.marquette.edu/coreinfo/.  In addition, the UCCS also has four Integrated Core 

Learning Outcomes: 

 

Integrated Core Learning Outcomes 

1. Apply the perspectives, concepts and traditions of 

multiple disciplines to personal, professional, 

intellectual, and societal challenges.  

2. Communicate in modes appropriate to various 

subjects and diverse audiences.  

3. Pursue an integration of knowledge into a 

comprehensive, transcendent vision of life.  

4. Act as responsible members of the global human 

family, with knowledge of, and respect for, individuals 

and cultures in their diversity. 

 

The distinctiveness of having two sets of learning outcomes associated with the UCCS is not in 

itself a reason to change the current system.  To the credit of Marquette University, the ICLOs 

enable the institution to articulate its commitment to integration among disciplines explicitly, and 

to articulate its highest aspirations not solely on the level of University mission but also on the 

level of measurable outcomes. 

 

II.C. Considerations for advising: 

Marquette University Student Government has been advocating strongly for improvements to 

academic advising, and has in the past year worked closely with the Office of the Provost to 

yield improvements in this area.  With respect to the UCCS, problems of advising are often the 

result of a lack of clearly stated rationales for why students should opt for one course over 

another; there is a similar lack of a clearly stated rationale for how the courses work together as 

an integrated whole. 

 

Whatever curricular revisions are ultimately made to the UCCS will need to be communicated to 

major and pre-major advisors across the undergraduate colleges to ensure that our students make 

the best choices for their coursework and, where appropriate, to take UCCS courses that connect 

with their disciplinary coursework. 

 

http://www.marquette.edu/programs/core/rhetoric.shtml
http://www.marquette.edu/programs/core/math.shtml
http://www.marquette.edu/programs/core/sn.shtml
http://www.marquette.edu/programs/core/isb.shtml
http://www.marquette.edu/programs/core/hcs.shtml
http://www.marquette.edu/programs/core/litarts.shtml
http://www.marquette.edu/programs/core/hn.shtml
http://www.marquette.edu/programs/core/theo.shtml
http://www.marquette.edu/programs/core/dc.shtml
http://www.marquette.edu/coreinfo/
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III. Discussion of models for increasing integration among courses associated with UCCS 

 

III.A. Model one: Consolidating or Eliminating Integrated Core Learning Outcomes 

Given that Marquette is perhaps singular in having two levels of learning outcomes associated 

with its core curriculum (the 27 knowledge area learning outcomes and 4 Integrated Core 

Learning Outcomes), one model for achieving integration would be to combine the outcomes 

into a single set, and eliminating redundancies.  This revised set of learning outcomes might be 

produced by combining one or more of the current Integrated Core Learning Outcomes with the 

existing knowledge area learning outcomes (e.g., Santa Clara University).  Alternatively, a new 

set of outcomes could be devised to emphasize interdisciplinarity and integration of learning.  

Rather than identify a specific set of 

learning outcomes tied to each of the 

nine knowledge areas, University 

stakeholders could identify a set of 

learning outcomes associated with the 

UCCS as a totality, and courses 

associated with the various knowledge 

areas would contribute to one or more of 

the revised set of learning outcomes 

(e.g., Notre Dame). 

 

The rationales for eliminating the 

Integrated Core Learning Outcomes 

could be encapsulated as follows: 

1. Marquette's learning outcomes 

will be more consistent with peer 

and aspirational institutions; 

2. Currently, there is some overlap 

between knowledge area 

learning outcomes and 

Integrated Core Learning 

Outcomes;
6
 

3. A single set of learning 

outcomes could provide the 

opportunity for the University to 

establish learning outcomes that 

cross disciplines, rather than 

                                                 
6
 For example, ICLO 2 states that students will develop the ability to "communicate in modes appropriate to various 

subjects and diverse audiences."  The rhetoric knowledge area learning outcome 2 states that students will learn to 

"produce effective written, visual and oral texts, given diverse purposes, genres and audiences."  Another example 

of potential overlap would be ICLO 3 and Human Nature and Ethics knowledge area learning outcome 3 which state 

respectively that students will learn to "pursue an integration of knowledge into a comprehensive, transcendent 

vision of life" and "use philosophical reasoning to develop the student’s own position on central issues in human 

nature and ethics, for example, the relation between mind and body, the problem of freedom and determinism, the 

spiritual and affective dimensions of human life, the extent of human knowledge, the justification of moral 

judgments, and the elucidation of moral norms." 

Best practices for a single set of learning 

outcomes: 
Notre Dame has cross-disciplinary encompassing 

outcomes: 

 Pursue knowledge and evaluate its consequences 

o Think critically, abstractly and logically to 

evaluate and solve problems 

o Integrate new information to formulate 

principles and theories and display an 

openness to different viewpoints  

o Share the desire for intellectual creativity and 

the acquisition of knowledge  

 Communicate clearly and effectively in both written 

and oral forms 

 Demonstrate knowledge and abilities in chosen areas of 

study 

o Develop an understanding of resources and 

procedures of fields and the ability to use 

them. 

o Possess an appropriate core of knowledge in 

chosen fields 

 Appreciate their social and moral responsibilities 

o Reflect upon the spiritual, moral, and ethical 

dimensions of life 

o Display the moral dimensions of their 

decisions and actions  

o Contribute to society as an active member. 

Santa Clara University has outcomes tied to knowledge 

areas, much like Marquette, but are designed to be more 

easily measurable. 

http://www.scu.edu/provost/ugst/core/upload/learningobjectives.pdf
http://www3.nd.edu/~corecrlm/
http://www.scu.edu/provost/ugst/core/upload/learningobjectives.pdf
http://www.scu.edu/provost/ugst/core/upload/learningobjectives.pdf
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having more narrowly focused, disciplinary learning outcomes. 

 

This model has the merit of requiring the least resources and would be the easiest to effect.  The 

potential pedagogical benefit of this model is that it would create the potential to define the core 

in terms of a set of broad skills rather than reproducing disciplinary boundaries, as is currently 

the case.  Disciplinary knowledge is, of course, crucial to the development of skills, and 

disciplinary boundaries help to confirm the range of studies a student has undertaken.  

Nonetheless, developing a more explicitly interdisciplinary set of outcomes need not come at the 

expense of developing disciplinary knowledge.   

 

Institutions that are viewed as leaders using this model would include University of Southern 

California (for its non-disciplinary requirements), Boston College (for its "common approach"), 

and the University of Kentucky (for its clear articulation of the rationale for what courses do, not 

just the learning outcomes associated with them). 

 

Considerations: while eliminating the Integrated Core Learning Outcomes would resolve some 

nagging assessment issues (particularly the difficulty in assessing ICLOs 3 and 4), it risks 

deemphasizing the importance of integration in the curriculum.  The current model makes clear 

that the UCCS was envisioned to integrate disciplinary knowledges in ways that are consistent 

with the ideals of Jesuit education (see "Report on the defining characteristics of the University 

Core of Common Studies (UCCS)".  Changing the learning outcomes of the UCCS to be more 

calibrated with peer and aspirational institutions does not necessarily lead to curricular change at 

Marquette University.  The key question going forward with model one needs to be: can 

Marquette articulate what makes the UCCS distinctive among institutions of higher learning and 

peers in the AJCU? 

 

III.B. Model two: Incentivizing curricular revisions in existing capstone/senior experience 

courses 

The Core assessment development grant initiative was piloted in academic year 2012-13, and 

will be continued through at least academic year 2013-14.  The initiative provided the 

opportunity for individual faculty members to design and/or revise existing assignments in their 

major-specific culminating course that require students to engage the skills and knowledges they 

develop through their UCCS coursework.  Faculty were provided a small stipend to engage in 

professional development during the summer preceding their course, and were asked to meet 

together in a workshop prior to the semester to discuss standards, design assessment procedures 

and a common rubric, and to calibrate expectations among faculty participating in the assessment 

regarding levels of student proficiency identified on the rubric.  Assessment data from these 

courses has been submitted for 6 of the 15 courses to date, with the other 9 expected by May 

2013. 

 

If the assessment data proves sufficiently rigorous, Marquette University could expand this 

initiative across the campus and on an ongoing basis. 

 

One of the great strengths of this model is that it explicitly ties UCCS and major coursework.  

While Graduating Senior Surveys indicate that students perceive themselves to be acquiring the 

learning outcomes associated with the UCCS, other surveys indicate that many students have 



U C C S  s e l f - s t u d y  | 85 

 

difficulty perceiving the immediate relevance of the UCCS (data forthcoming from MUSG).  To 

some degree, similar concerns about general education requirements are ubiquitous among 

American colleges and universities currently, exacerbated by the recent economic downturn 

which has created more acute pressures to link university coursework to job preparation.  To 

some degree, perceptions of the UCCS have to do with insufficient articulation of the rationales 

underlying the Core, which should start occurring as early as Freshmen Orientation in order to 

help students to think that their coursework as an integrated set of knowledges and skills.  This is 

particularly important as incoming students have been immersed in high-stakes testing 

educational environments produced by the No Child Left Behind Act and associated state 

policies, in which classroom learning was often narrowly targeted toward specific assessments. 

 

Owing to a wide range of formats across the Colleges, it is difficult to establish a comprehensive 

count of all capstone/senior experience courses.  While some departments and units utilize a 

specific course number (4997), others have practica, internships, student teaching, and other 

educational experiences that might also be considered to be similar in aim.  However, resource 

allocation could be controlled by specifying a set number of courses that could be incentivized 

per College.  Additionally, if each faculty member participating in the revision process gets a 

one-time professional development grant, ongoing expenses would be relatively low. 

 

Considerations: incentivizing revisions to existing capstone/senior experience courses offers the 

potential for the greatest flexibility for University departments and units; it also offers the 

potential for the greatest explicit integration of the curricular work students engage in for the 

courses associated with the UCCS and those associated with their major.  However, this same 

flexibility means that coherence and compliance would be potential issues; if there is not 

significant coherence and buy-in at the level of the individual Colleges, rigorous assessment of 

student success will continue to be difficult.  Additionally, given the relatively significant 

turnover among instructors teaching these courses, the CCRC will have to work closely with 

units across campus on an ongoing basis to ensure widespread participation. 

 

III.C. Model three: Developing an electronic portfolio system for undergraduates using D2L 

An electronic portfolio provides students the opportunity to collect, to organize, and ultimately to 

reflect upon their experiences across their undergraduate career.  Using an electronic portfolio, 

students can engage in intentional, integrated reflection on key questions or issues across 

multiple courses in ways that are not currently possible when each course is a discrete 

educational experience unconnected to the majority of other courses a student will take.  If they 

are well-designed, electronic portfolios enable students to take genuine ownership over their 

educational experience and to have the basis for materials to present future employers or 

graduate schools. 
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Rapid developments in electronic portfolio technologies have meant that there is now a wide 

variety of potential platforms for storing and organizing artifacts of student academic work.  

Electronic portfolios could be organized through programs explicitly designed for such or 

through social networking programs. 

 

A wide variety of software is available, including Mahara, 

ePortfolio.org, Chalk and Wire, Live Text, and Task Stream.  

Social media applications could also be mobilized, such as 

WordPress.com and Google.  These services tend to have 

yearly fees or require advertisements.  Several Marquette units 

are already using e-portfolio systems on an ad hoc basis: the 

College of Education has all of its majors utilizing this 

technology to ensure compliance with Department of Public 

Instruction requirements and reaccreditation.  The Colleges of 

Nursing and Communication are also utilizing e-portfolios.  

To acquire a University-wide license, however, would 

currently involve significant ongoing expense.  The Associate 

Vice Provost for Educational Technology Jon Pray estimates 

such a license would cost $60,000 per year. 

 

Another possibility for implementing an electronic portfolio 

system would be to utilize the existing D2L platform.  

According to this model, each entering freshmen class would 

constitute a "class" in D2L, which would remain open for five 

years.  Current technological considerations suggest that if the 

class were imported as a single batch, this could be done with 

relatively minimal labor.  With some more labor, College-

specific "classes" could be created every year (e.g., entering 

class of 2014 College of Engineering, entering class of 2014 College of Nursing, etc.).  The 

advantage of the college-specific classes would be the ease with which college-specific 

assessment data could be gathered, which is an important consideration for College-based 

reaccreditation.  For example, during the recent reaccreditation visit for the College of 

Engineering, such information was specifically requested and, under the current assessment 

regime, it was impossible to gather useful data with this degree of specificity. 

 

If the primary goal of an electronic portfolio would be for pedagogical purposes (rather than an 

electronic portfolio designed to be shown to potential employers), it could be organized so that 

students would submit artifacts for each of their core courses (See Appendix D: example of 

hypothetical D2L Core portfolio).  This would potentially enable the integration of other 

materials as well, such as the First Year Reading.  Such a portfolio system would offer students 

the opportunity to view artifacts of their progress at Marquette University at a glance, facilitating 

student reflections on the connections among their diverse courses. 

 

Electronic portfolios are increasingly becoming apparent across the higher education landscape, 

and ones specifically tied to general education or core curricular requirements are used at 

institutions such as Boston University and Clemson University. 

Best practices for 

electronic portfolios: 

Boston University 

Pioneered in 2008, widely cited 

at national conferences such as  

AACU.  Sample student 

electronic portfolios can be 

found on their assessment site. 

Clemson University 

E-portfolio connects 

dashboard and Google Docs, 

enabling students to have 

internal materials for 

pedagogical purposes and 

external materials for 

potential employers. 

http://www.bu.edu/cgs/citl/eportfolios-and-assessment/
http://www.clemson.edu/academics/programs/eportfolio/index.html
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Considerations: platforms and service providers for electronic portfolios are changing rapidly, 

and any implementation plan needs to account for the high likelihood that adopted technologies 

will become outdated quickly, requiring ongoing labor and potentially additional financial 

resources.  Privacy issues and FERPA regulations will need to be taken into consideration.  Any 

system implemented will require ongoing labor from members of the CCRC and ITS to ensure 

accuracy of data and student records, which will need to be updated as necessary.  Perhaps most 

importantly, careful thought will need to be put into the emphasis on the portfolio, whether its 

function is primarily pedagogical (and thus internal to the University) or professional (and thus 

external to the University). 

 

III.D. Model four: Creating micro-sequences of UCCS courses based on shared theme, problem, 

or question 

A number of colleges and universities are promoting integrative learning by organizing groups of 

courses according to a shared theme, problem, or 

question.  Sustainability has become a particularly 

prominent example in the past 10 years.  Former 

president of Cornell University Frank Rhodes argued 

in 2006 that "the concept of sustainability could 

provide a new foundation for the liberal arts and 

sciences," a statement which has been echoed 

repeatedly by leaders in research and liberal arts 

institutions.
7
  Other institutions offer multiple themes 

or course "clusters" rather than a single overarching 

concept, and each undergraduate selects one of 5-8 

options.  Sarah Lawrence College, for example, 

offers a diverse range of options, from "Health, 

Science, and Society" to "Games and Interactive 

Media" to "Ethnic and Diasporic Studies."  Clusters 

could be designed to highlight areas of research 

strength among Marquette faculty, and might be used 

by the Office of Admissions and other University 

units working to highlight distinctive elements of 

Marquette for prospective students. 

 

Micro-sequences of 2-3 interrelated courses could be produced in two different ways: 

1. professional development grants to faculty to increase cross-disciplinary connections 

among courses 

2. improved academic advising designed to link student interests to sets of courses linked to 

them. 

 

III.D.1 Professional development grants: 

There are a number of successful models for incentivizing curricular innovation.  Generally, they 

involve small one-time direct cash grants to individual faculty to add or revise components in 

                                                 
7
 Cited in Neil B. Weissman, "Sustainability & Liberal Education: Partners by Nature," Liberal Education 98.4 (Fall 

2012), 6. 

Best practice for 

combining micro-

sequences of courses and 

high-impact practices:  

Santa Clara University has designed 

"Pathways" of 4 courses (3 for 

Engineering students) linked to a 

unifying theme.  The Pathways are 

part of a core curriculum that 

integrates high-impact practices: 

experiential learning and writing-

intensive projects for all students (see 

Appendix F). 

http://www.slc.edu/undergraduate/clusters/index.html
http://www.slc.edu/undergraduate/clusters/index.html
http://www.slc.edu/undergraduate/clusters/index.html
http://www.scu.edu/provost/ugst/core/pathways/
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courses taught on a regular basis.  Some of the most well-regarded models involve some ongoing 

faculty-to-faculty conversation to help facilitate cross-disciplinary work. 

 

Best practices for developing sustainability components in existing courses: 

The Piedmont/Ponderosa Project  

(Emory University) 

The Penstemon Project 

(Santa Clara University) 

Faculty workshops to gain national visibility for 

environmental education: 

 one-day workshop during summer to 

develop syllabi 

 faculty spend remainder of summer 

continuing to develop syllabi 

 follow-up dinner in March to encourage 

further reflection and cross-fertilization 

 rotating group of 2-3 faculty leaders 

facilitates each program 

 parallel one-day workshop for 10-15 

graduate students 

 $1000 stipend for each participant 

 

Faculty workshops to add sustainability 

components to existing courses: 

 three one-day workshops (15 faculty in each) 

 workshops are "paper-free," with each 

participant receiving a free iPad ($499 each) 

rather than a cash stipend 

 

 

A more resource-intensive model of professional development would involve team teaching.  

Numerous institutions, such as Boston University, link incoming students to a group of 2-3 

faculty, who teach courses together.  Given the high number of UCCS courses taught by 

participating, adjunct, or non-regular faculty, team teaching is unlikely to represent a resource-

efficient way of achieving integration for the UCCS, although it could offer very interesting 

opportunities on a smaller scale. 

 

III.D.2 Advising: 

It is widely recognized by University faculty and students alike that a central problem with the 

UCCS is the relative absence of any sequencing among the requirements.  In addition, the low 

priority major advisors tend to place on courses associated with the 

UCCS relative to courses associated with a student's major means 

that a student's experience of the Core is often piecemeal, with no 

apparent connection among courses.  It could be the case, however, 

that this widely recognized challenge offers an opportunity to 

improve how the Core is delivered to students.  Particularly for 

those undergraduate Colleges with highly regimented student 

curricula (e.g., Business, Engineering, Nursing), close coordination 

between the CCRC and major advisors might enable the creation of 

de facto sequences of how students fulfill their UCCS requirements 

in each of the undergraduate Colleges.  If, for example, it is known 

that for a particular major, students will have one slot available for 

Core courses in each of their first four semesters, then advisors 

could coordinate a schedule for students.  Such curriculum maps 

might, in turn, open up opportunities for cross-disciplinary 

collaboration between instructors of UCCS courses and major 

Best practice for 

curriculum maps: 

Marquette University 

Mechanical Engineering 

provides clear slots for 

when Core courses are to be 

taken, offering the 

opportunity for tailoring 

UCCS requirements to 

student interests. 
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courses.  Again, if sufficient information could be gathered on student schedules, then instructors 

of UCCS courses whose research specialties or interests overlap with students in a particular 

college could schedule their courses accordingly.  This could lead to affinities such as a 

Philosophy course taught by a philosopher of science populated heavily by Engineering majors 

or an Anthropology course taught by a social scientist with expertise in social work might offer a 

course populated by Nursing majors.  Efforts to create such affinities across courses, however, 

should be balanced with the need to create educational experiences in which students engage 

with peers from a diverse set of disciplines. 

 

Model five: Creating a University-wide integrated capstone course as part of the UCCS 

Capstone courses and projects are listed among the 10 "high-impact practices" promoted by the 

AACU.  Such courses are offered as part of the departmental major and as the culminating 

experience for general education or core curriculum requirements at institutions across the 

country.  At St. Thomas University in Minnesota, for example, every student takes a "Bridge 

course" as the culminating point for their core curriculum.  Other institutions have integrative 

seminars for their core curricula at the freshman level, such as the University Seminar for Notre 

Dame. 

 

The strength of an integrated senior capstone course for the UCCS would be that it would 

provide a site for explicit integrative learning consistent with research on learning transfer for 

students.  Such a course would have additional potential benefits: providing a clear, coherent site 

for assessment of learning outcomes; reinforcing institutional identity and shared experience 

among undergraduates.  Particularly if the course involved explicit reflections on both the 

connections among courses previously taken and how coursework prepares students for their 

post-Marquette life, it could provide an opportunity for discernment consistent with Jesuit 

pedagogies. 

 

Given the current financial situation for Marquette University, an alternative would be to 

redefine an existing course requirement for the UCCS to be an integrated capstone.  The most 

obvious candidate for this would be the second Theology course requirement (the first Theology 

requirement is mandated to be THEO 1001; the second can be fulfilled through taking any one of 

16 approved courses).  Redefining the course to have a prerequisite of senior standing and 

focusing on explicitly integrating UCCS coursework vis-à-vis questions of central theological 

importance would be consistent with traditions of Jesuit education that insist upon the 

importance of having students develop a strong grounding in a number of fields before 

undertaking theology. 

 

If redefining the second Theology requirement proves infeasible, two other candidates would 

represent viable options.  The Human Nature and Ethics knowledge area also currently requires 

two courses, so a second-level course in Philosophy could be redefined.  This move has a 

complication that is not the case for Theology, which is that the two existing course requirements 

for Human Nature and Ethics correspond to two separate courses (i.e., the first requirement is 

fulfilled by a course on human nature, PHIL 1001, and the second is fulfilled by a course on 

ethics, PHIL 2310).  The third alternative would be to redefine the current Diverse Cultures 

requirement.  The advantage of redefining this requirement is that it is not associated with any 

one department, so certain potential political obstacles might be diminished.  The requirement 

http://www.stthomas.edu/admissions/undergraduate/majorsacademics/corecurriculum/
http://www.stthomas.edu/admissions/undergraduate/majorsacademics/corecurriculum/
https://www3.nd.edu/~corecrlm/rationales/seminar.htm
https://www3.nd.edu/~corecrlm/rationales/seminar.htm


U C C S  s e l f - s t u d y  | 90 

 

could be redefined such that at least several of the knowledge area requirements would be 

previously fulfilled, perhaps something along the lines of "Questions of Diversity in a Global 

Context" with the Individual and Social Behavior requirement as a prerequisite.  Redefining the 

Diverse Cultures requirement has several impediments: the fact that the requirement is not 

associated with a particular department means that it might be difficult to get instructors to 

coordinate their courses in any meaningful fashion for there to be a coherent set of outcomes, 

which is a problem that currently affects this requirement but would be more salient if it were a 

course designed to integrate other courses.  Second, it would be difficult to ensure that this 

course would be taken at the senior level, particularly given that roughly 25% of courses 

currently approved to fulfill the Diverse Cultures requirement are lower division. 

 

A more modest pilot program might be considered: The Helen Way Klingler College of Arts and 

Sciences currently requires as a part of its College curriculum a third Theology course.  If the 

Theology department were interested, that third course might be redefined as an integrated Core 

capstone.  Given the lower number of students participating, this might provide the opportunity 

to test the success of this model, to identify logistical hurdles, and to provide the opportunity to 

collect assessment data to verify its worth to stakeholders across the Colleges. 

 

Considerations: the creation of an entirely new integrated course would require significant, 

sustained University resources and labor.  If the course were cast as a culminating experience, 

the rationale for it to be taught by participating or non-regular faculty would be weak, making 

staffing an additional potential impediment.  Revising an existing UCCS requirement to establish 

a capstone could avoid much of this expense.  Regardless of other considerations, the most 

important one would be to ensure significant buy-in from departments associated with whichever 

course is revised. 

 

Combining models: a two-tiered core? 

The five models explored in this report are not necessarily mutually exclusive.  Indeed, it could 

be the case that some combination of them would deliver the highest impact on student learning 

without having to utilize the most resource intensive options. 

 

With this consideration in mind, it is important to note that there is an implicit "foundational" set 

of courses within the UCCS.  Of the 12 total course requirements, 4 are specified for all 

undergraduates: ENGL 1001, PHIL 1001, PHIL 2310, and THEO 1001.  Given the current 

structures of these courses, it is possible that these courses could be modified to draw upon each 

other more intentionally.  Particularly if advisers were given information to encourage students 

to take these courses in a specified sequence, there could be the possibility of revising the 

courses with sequential learning and development in mind, which could be measured.  Any such 

assessments would not provide evidence regarding the effectiveness of the Core as a whole, but 

they would provide distinct measures of at least one third.  Given the centrality of Philosophy 

and Theology to the academic mission of the institution, such assessments might be particularly 

relevant to some of the most ambitious outcomes currently associated with the ICLOs. 

 

Here, again, caution is in order.  These courses are taught by departments with internationally 

renowned faculty, and are not to be viewed as "service" courses whose contents should be 

determined by external stakeholders.  Any revisions to these courses to create a more fully 
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integrated UCCS should have significant buy-in among the departments that offer them.  As a 

starting place, it might be helpful to engage in a summit of faculty and chairs from these 

departments along with the CCRC and other relevant stakeholders to explore the connections 

among these courses. 

 

IV. Moving forward: 

Vice Provost Gary Meyer, in conjunction with the CCRC, has prepared an application to 

participate in the 2013 Institute on Integrative Learning and the Departments: Faculty Leadership 

for the 21st-Century.  This would provide an opportunity for a small-group of key players from 

across institution to advance the recommendations of the University Board of Undergraduate 

Studies and other stakeholders.  The Marquette University team has been selected, consisting of 

Sarah Feldner (Associate Professor of Communications and member of the CCRC), Kerry 

Kosmoski-Goepfert (Associate Dean of Undergraduate Programs and Clinical Associate 

Professor of Nursing), Shaun Longstreet (Director of the Center for Teaching and Learning), 

Kristina Ropella (Executive Associate Dean and Professor of Biomedical Engineering), and John 

Su (Director of the University Core of Common Studies and Professor of English).  Decision is 

pending, to be announced in April 2013. 

 

Whether or not the Marquette University proposal is accepted for the AACU Summer Institute, 

members of the CCRC look forward to hearing from the UBUS on their recommendations.  

Based upon recommendations from UBUS and the Office of the Provost, a smaller working team 

could be assembled to explore implementation options during summer 2013. 
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Appendix A: Summary of five models for increasing integration of  UCCS 

 

 Model one: 

Eliminating 

Integrated 

Core 

Learning 

Outcomes 

Model two: 

Capstone/senior 

experiences in 

majors 

Model three: 

D2L/electronic 

portfolio  

Model four: 

Micro-

sequencing 

based on 

current 

patterns of 

enrollment 

Model five: 

A University-

wide 

integrated 

capstone 

course 

Basic idea Eliminate 

separate 

categories of 

knowledge 

area learning 

outcomes 

and ICLOs, 

creating one 

smaller set of 

outcomes. 

Incentivize 

instructors to 

modify existing 

capstone/senior 

experience 

courses to 

integrate 

disciplinary 

materials with 

skills and 

knowledges 

developed in 

core courses. 

Use D2L to 

create 

electronic 

portfolios for 

each entering 

class of 

freshmen, who 

will place 

materials from 

each Core 

course on to a 

single site. 

Incentivize 

instructors to 

draw explicit 

connections 

among groups 

of 2-3 courses, 

perhaps along a 

shared theme 

or question. 

Create or 

convert an 

existing 

requirement to 

a senior-level 

course 

explicitly 

designed to 

integrate 

materials 

learned in 

knowledge 

area courses. 

Status Under 

discussion 

Piloting AY 

2012-13, 2013-

14 

Pilot for first 

year reading 

2013 

Under 

discussion 

Under 

discussion 

Strengths This model 

requires 

minimal 

ongoing 

labor. 

This model 

could help 

students to 

integrate 

explicitly 

disciplinary 

coursework and 

Core courses 

without 

additional course 

requirements. 

This model has 

the greatest 

potential for 

integration 

across all 

courses, and 

establish a 

platform for 

explicit 

reflection and 

assessment of 

integration. 

This model 

would not 

require 

significant 

ongoing 

resources, and 

might connect 

Core courses 

more explicitly 

to disciplinary 

coursework, if 

coordinated 

with Colleges. 

Integration 

could be 

encouraged 

and measured 

explicitly, 

rather than 

indirectly or 

through some 

reverse-

engineered 

method. 

Whose labor 

would 

increase? 

This model 

would 

represent a 

net labor 

decrease for 

all 

stakeholders. 

Instructors of 

capstone/senior 

experience 

courses.  

Whomever is 

charged with 

assessment. 

Members of the 

CCRC or others 

involved in 

assessment of 

the Core.  

Students would 

need to double-

submit 

assignments; 

instructors 

would need to 

remind students 

Instructors of 

Core courses; 

advisors in 

each College, 

who would be 

tasked with 

helping 

students to 

identify a 

micro-

sequence. 

Instructors 

who would be 

assigned to the 

new integrated 

Core capstone 

courses. 
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to double-

submit 

assignments. 

What must be 

changed? 

Knowledge 

area learning 

outcome; 

ICLOs 

Individual 

capstone/senior 

experience 

courses would 

need to be 

redesigned with 

a module/ 

assignments. 

Coordination 

with the 

registrar to 

create 

"classes," close 

coordination 

with Core 

instructors to 

encourage 

student 

participation 

Instructors of 

Core courses 

would need to 

be put into 

conversation 

with each 

other; CCRC 

would need to 

connect with 

advisors in 

colleges to 

determine 

potential 

themes for 

micro-

sequences 

Course must 

be created and 

approved.  If a 

current 

requirement is 

to be 

converted, 

then the 

requirement 

would need to 

be identified, 

and 

stakeholders 

would need to 

be committed. 

Additional 

resources 

required 

Minimal One-time 

professional 

development 

grants for 

instructors 

teaching senior 

capstone 

courses. 

If D2L used, 

additional 

platform 

resources 

would not be 

necessary, 

though it would 

require 

additional 

labor. 

One-time 

professional 

development 

grants for 

instructors 

teaching Core 

courses in a 

mini-sequence. 

Very 

significant, 

unless an 

existing Core 

requirements 

were 

converted, in 

which case 

additional 

resource 

requirements 

could be 

minimal. 

Other 

considerations 

Would this 

model be 

consistent 

with the 

ideals of 

integrated 

education 

associated 

with Jesuit 

pedagogy?   

Capstone courses 

are already 

densely 

scheduled with 

disciplinary 

materials; could 

materials 

associated with 

the Core be 

added or 

integrated 

without creating 

significant 

burdens on 

instructors? 

This model will 

require a 

notable 

increase in 

labor, though 

improvements 

in technology 

could diminish 

this. 

Strong 

communication 

among 

instructors and 

advisers in 

colleges will be 

essential.  

Student 

councils in the 

Colleges will 

be key players 

as well to 

ensure that 

students have 

sufficient 

information to 

make good 

enrollment 

decisions. 

Creating a new 

course will 

have 

significant 

political 

resistance, 

aside from 

resource 

considerations.  

Converting an 

existing Core 

requirement 

might be 

consistent with 

models of 

Jesuit 

education, if 

done 

thoughtfully. 
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Appendix B: Best practices among peer/aspirational institutions taken from CCRC 

research during Fall 2012 

 

In preparation for this report, members of the CCRC engaged in research on best practices at 

peer and aspirational institutions across the country.  Institutions were selected on the basis of 

either the expertise of committee members regarding institutions viewed as innovative leaders or 

Marquette University's metrics for determining benchmark institutions. 

 

The Office of Institutional Research and Analysis helped the CCRC to identify the following 

benchmark institutions. Note: The Office of Institutional Research and Analysis has updated 

these institutions, and that list can be found in Appendix 8: Academic Affairs Institutional 

Benchmarking Institutions. 
 

 

Appendix C: Information on current practices of advising across the undergraduate 

colleges taken from CCRC research Fall 2012 and Fitzgibbons report 

 

"Final Report on the State of Undergraduate Academic Advising at  

Marquette University," Spring 2012, Submitted by John P. Fitzgibbons, S.J., Associate Provost 

for Faculty Development. 

 

"Academic Advising: Data from Recent Surveys," October 2012, Institutional Survey Steering 

Committee. 

 

"Marquette University Colleges' Responses to Academic Advising Inquiry" 
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Appendix D: hypothetical D2L core portfolio content page 
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Appendix E: curriculum map of Marquette University Mechanical Engineering 
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Appendix F: Santa Clara University's visual diagrams for its core curriculum 

 

Santa Clara University articulates the rationales underlying its core curriculum through a series 

of visual diagrams.  For example, it uses a DNA strand to convey the connections between core 

and major coursework: 

 

 
 

It also provides a visual for the connections among the core requirements themselves: 
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Appendix 16: Model of Vertically Integrated Core Curriculum 

 

Note: the specific course requirements listed below are NOT CCRC recommendations, but 

simply a means to help visualize the model. 

 

Foundational Knowledge Courses (15 Credits, Ideally Taken Freshman Year)  
 

 Mathematical Foundations (3 Credits)  

o One 1000-level MATH or COSC course (or from a subset of courses determined 

by the Math Department)  
 

 Scientific Foundations (3 Credits)  

o One of BIOL 1001, CHEM 1001, or PHYS 1001  
 

 Historical and Cultural Foundations (3 Credits)  

o One of HIST 1001, HIST 1002, HIST 1101, or ANTH 2201  
 

 Social, Political, and Economic Foundations (3 credits)  

o One of ECON 2003, POSC 2201, PSYC 1001, or SOCI 1001  
 

 Literature and Fine Arts Foundations (3 Credits)  

o One of ENGL 1301, ENGL 2000, ENGL 2001, ENGL 2310, ENGL 2410, MUSI 

1020, THAR 1020  

 

Advanced Knowledge Courses (9 Credits, Ideally Taken Sophomore or Junior Year)  
 

 One additional MATH or COSC course OR one 3000- or 4000-level course in the same 

department as the Scientific Foundations introductory course (e.g., BIOL 3501 if the 

student took BIOL 1001); students can also complete this requirement by taking two 

years of foreign language  
 

 One 3000- or 4000-level course in the same department as the Historical and Cultural 

Foundations introductory course (e.g., HIST 3103 if the student took HIST 1101) OR one 

3000- or 4000-level course in the same department as the introductory Social, Political 

and Economic Foundations course (e.g., POSC 4211 if the student took POSC 2201)  
 

 One 3000- or 4000-level course in the same department as the Literature and Fine Arts 

Foundations introductory course (e.g., ENGL 4331 if the student took ENGL 2410)  

 

Foundational Courses on Ethics and Morality (6 Credits, Ideally Taken Sophomore or 

Junior Year)  
 

 PHIL 1001  
 

 THEO 1001  

 

Advanced Courses on Ethics and Morality (6 Credits, Ideally Taken Junior or Senior Year)  
 

 PHIL 2310  
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 One 2000-level THEO course (or a subset of 2000-level courses designated by the 

Theology Department)  

 

Capstone (3 Credits, Taken During Senior Year)  
 

 Core Capstone course, co-taught by professors from two departments offering courses in 

the MUCSC. The course must focus on a central aspect of Jesuit education. Examples of 

such aspects include, but are not limited to, concern for and connection with our 

Milwaukee-area and global neighbors, the promotion of justice, and “finding God in all 

things.”  
 

 Co-taught major/college capstone courses can be counted toward this requirement, as 

long as they include a significant focus on multiple areas of the MUCSC and center on an 

aspect of Jesuit education. The goal of this course is to pull together elements of a 

student’s common curriculum and major experiences by focusing on what made the 

student’s education transformational in the Jesuit sense of that term.  

 

Additional Requirements  
 

 In addition to the required foundational, advanced, and capstone courses of the MUCSC, 

students will complete a writing/communication requirement and a diverse cultures 

requirement.  
 

 Writing/Communication Development Requirement  

o Students must complete two Writing/Communication Development courses. 

These courses must be designated as Writing/Communication Development in 

Snapshot/Checkmarq. This designation should be based on the course’s focus on 

the process of writing (e.g., multiple drafts of writing assignments, and other 

indications of attention to student writing development) or the process of 

presenting an argument orally or through forms of digital communication.  

o Writing/Communication Development courses should be capped at 25 students 

and taught by regular (tenure-track) faculty. Writing/Communication 

Development courses can count toward major or other college or university 

curriculum requirements. The “Rhetoric” courses of the previous university core 

curriculum (ENGL 1001, ENGL 1002, and COMM 1100) will be counted as 

Writing/Communication Development courses, and students are encouraged to 

take one of these courses as their first such course.  
 

 Diverse Cultures Requirement  

o Students must complete two Diverse Cultures courses.  

o These courses must be designated as Diverse Cultures courses in 

Snapshot/Checkmarq – based on the course’s focus on the culture, history, or 

development of other countries or of minority groups in the United States.  

o Diverse Cultures courses can count toward major or other college or university 

curriculum requirements.  
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Appendix 17: Model of Horizontally Integrated Core Curriculum 

 

Note: the specific course requirements listed below are NOT CCRC recommendations, but 

simply a means to help visualize the model. 

 

Understanding Human Nature and Organization  
 

 One of BIOL 1001, BIOL 1009, BISC 1015, or ANTH 2201 

 One of ENGL 2000, SOCI 1001, or POSC 2601 

 PHIL 1001  

 

Understanding Human Decision-Making 
 

 One 1000-level MATH or COSC course  

 One of ECON 2003, ECON 2004, or PSYC 1001 

 PHIL 2310  

 

Understanding Our Global Community 
 

 One Diverse Cultures course (from list provided) 

 One of ENGL 2310, POSC 2401, HIST 1001, or HIST 1002 

 THEO 1001  

 

Encouraging Responsible Citizenship 
 

 CHEM 1001 or PHYS 1001 

 One of HIST 1101, POSC 2201, or SOWJ 1001 

 Core Capstone (3 Credits, taken during senior year)  

o Core Capstone course, taught by professors from Theology. The individual course 

sections must focus on an aspect of Jesuit teaching. Examples of such aspects 

include the promotion of justice, and “finding God in all things.”  

o The goal of this course is to pull together elements of a student’s common 

curriculum and major experiences by focusing on what made the student’s 

education transformational in the Jesuit sense of that term.  

 

Additional Requirements  
 

 

 Writing/Communication Development Requirement  

o Students must complete two Writing/Communication Development courses. 

These courses must be designated as Writing/Communication Development in 

Snapshot/Checkmarq. This designation should be based on the course’s focus on 

the process of writing (e.g., multiple drafts of writing assignments, and other 

indications of attention to student writing development) or the process of 

presenting an argument orally or through forms of digital communication.  

o Writing/Communication Development courses should be capped at 25 students 

and taught by regular (tenure-track) faculty. Writing/Communication 

Development courses can count toward major or other college or university 

curriculum requirements. The “Rhetoric” courses of the previous university core 
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curriculum (ENGL 1001, ENGL 1002, and COMM 1100) will be counted as 

Writing/Communication Development courses, and students are encouraged to 

take one of these courses as their first such course.  

 


